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Introduction to the Standards 

The following teacher preparation standards detail the skills and knowledge 
needed for beginning special educators who can be placed in specified 

special education programs. These are the preparation standards for a new 
K-12 Special Education Teacher endorsement. 

The standards committee began with identifying critical components of 

special educator preparation. The committee then aligned those components 
with the Council for Exceptional Children’s Initial Preparation Standards for 
Special Educators. These standards encompass the requirements for special 

education preparation programs for higher education. Programs addressing 
these standards will also incorporate Michigan’s PK-12 Professional 
Knowledge and Skills, Clinical Experiences Requirements, and Core Teaching 

Practices to create a comprehensive preparation program for beginning 
special educators.  

This special education endorsement is intended to stand alone on a Michigan 

teaching certificate but can also be combined with other endorsements.  

https://exceptionalchildren.org/standards/initial-practice-based-professional-preparation-standards-special-educators
https://exceptionalchildren.org/standards/initial-practice-based-professional-preparation-standards-special-educators
https://www.michigan.gov/mde/-/media/Project/Websites/mde/educator_services/prep/standards/Prep_Standards_for_PK-12_Teachers.pdf
https://www.michigan.gov/mde/-/media/Project/Websites/mde/educator_services/prep/standards/Prep_Standards_for_PK-12_Teachers.pdf
https://www.michigan.gov/mde/-/media/Project/Websites/mde/educator_services/prep/clinical_experiences_requirements.pdf
https://www.michigan.gov/-/media/Project/Websites/mde/educator_services/prep/core_teaching_practices.pdf?rev=13216382a9a949c293262f9c5e0fad99
https://www.michigan.gov/-/media/Project/Websites/mde/educator_services/prep/core_teaching_practices.pdf?rev=13216382a9a949c293262f9c5e0fad99
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Standard 1: Engaging in Professional Learning and Practice Within 

Ethical Guidelines  

A well-prepared beginning special education teacher will:  

Component 1.1: Meet and exceed the expectations for professional and 
ethical practices in special education and be able to apply policies and 
procedures that are mandated through state and federal legislation.  

Component 1.2: Identify and challenge systemic and personal biases that 
may marginalize or cause stress or harm to students, including but not 
limited to, the special education evaluation process, and within instructional, 

placement, and behavioral practices.  

Component 1.3: Advocate for students and families to provide knowledge of 
their rights in special education, including procedural safeguards to ensure 

access to a Free Appropriate Public Education (FAPE) in the Least Restrictive 
Environment (LRE) in accordance with the Individuals with Disabilities 
Education Improvement Act (IDEA) and Michigan Administrative Rules for 

Special Education (MARSE) designed to promote a positive post-secondary 
outcome.  

Component 1.4: Advocate for the discipline protections available to students 

with disabilities under the IDEA and identify resources available to 
appropriately implement disciplinary protections while maintaining student 
access to FAPE.  

Component 1.5: Identify, analyze, and actively engage in ongoing 
professional learning and collaborative opportunities based on ongoing 
analysis of student learning; self-reflection; and professional standards, 

research, and contemporary evidence-based practices.  

Component 1.6: Develop skills and mindsets needed to maintain their own 
overall well-being, including self-advocacy, which contributes to 

competencies needed to manage stress and create safe and effective 
learning environments.  
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Standard 2: Understanding and Addressing Each Individual’s 

Developmental and Learning Needs  

A well-prepared beginning special education teacher will:  

Component 2.1: Apply understanding of human growth and development to 
create developmentally and transitionally appropriate and meaningful 
learning experiences that are aligned to K-12 academic standards and 

tailored to those individualized strengths and needs of students with 
exceptionalities.  

Component 2.2: Identify students' systemic educational and transition needs 

and work to address those individualized needs in the educational 
environment across K-26 years. 

Component 2.3: Demonstrate knowledge of the impact of and link between 

state assessment procedures and a student’s course of study which 
determines progression to high school completion options.  

Component 2.4: Use their knowledge and understanding of diverse factors 

that influence development and learning, including differences related to 
families, languages, cultures, and communities, and individual differences.  

Standard 3: Demonstrating Subject Matter Content and Specialized 

Curricular Knowledge  

A well-prepared beginning special education teacher will:  

Component 3.1: Demonstrate mastery of essential reading and math 
knowledge and skills and apply their understanding of academic subject 
matter content to provide instruction for individuals with exceptionalities. 

Component 3.2: Augment the general curriculum to maximize skill 
development through specially designed instructional planning and delivery 
that is appropriately sequenced, scaffolded, explicit, and focused on learning 

goals, assessment plans, and progress monitoring. Assist in determining the 
appropriate, goal oriented, next instructional steps.  

Component 3.3: Plan and deliver the appropriate, leveled curriculum to 

provide maximum educational benefit.  
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Standard 4: Using Assessment to Understand the Learner and the 

Learning Environment for Data Based Decision Making  

A well-prepared beginning special education teacher will:  

Component 4.1: Work collaboratively and independently to determine the 
appropriate evaluative measures needed to plan and deliver interventions 

and administer, analyze, and interpret multiple measures of student 
learning. 

Component 4.2: Collect, interpret, and present multiple, valid, and reliable 

data points through the use of assessment tools which contribute to the 
findings of an eligibility process or a student’s Present Level of Academic 
Achievement and Functional Performance, leading to the construction of 

appropriate individualized goals and objectives, and the ongoing 
Individualized Education Program (IEP) Team determination of evolving 
individual needs for special education programs, services, and supports. 

Component 4.3: Administer and interpret transition assessments to assist 
students as a member of the IEP team in developing measurable 
postsecondary goals and transition plans within the IEP process as well as 

coordinate with other service providers and agencies to support the 
provision of transition services and supports that lead to positive 
individualized student outcomes. 

Component 4.4: Work collaboratively with other members of the 
instructional team to make data-informed decisions about student progress 
toward goals and make data-informed instructional adjustments to meet the 

needs of each individual learner. 

Standard 5: Supporting Learning Using Effective Instruction  

A well-prepared beginning special education teacher will: 

Component 5.1: Use findings from multiple assessments, including student 

self-assessment, that are responsive to cultural and linguistic diversity and 
specialized as needed, to identify what students know and are able to do. 
Interpret the assessment data to appropriately plan and guide instruction to 

meet rigorous academic and non-academic content and goals for each 
individual. 
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Component 5.2: Use effective practices, including High Leverage Practices, 
to promote student engagement, increase motivation, generalization, and 

maintenance, and self-regulation strategies to enhance student learning.  

Component 5.3: Use explicit, systematic, and specialized instruction to teach 
content, cognitive and metacognitive strategies, and skills to make clear 

what a learner needs to do or think about while learning.  

Component 5.4: Use flexible grouping, multiple modalities, and assistive 
technology to promote the implementation of instruction that is adapted to 

meet the unique learning goals of each individual learner.  

Component 5.5: Provide intensive, specialized, small group, and goal-
oriented instruction and support student progress with accommodations and 

modifications within the general education curriculum to meet the needs of 
each individual learner.  

Component 5.6: Plan and deliver specially designed and individualized 

instruction that is used to meet the learning needs of each individual learner 
as outlined in the IEP.  

Component 5.7: Identify and make adjustments to the educational setting 

and conditions needed for providing intensive instruction.  

Component 5.8: Know the rationale for and how to plan, deliver, and make 
appropriate adjustment to culturally and linguistically diverse instruction to 

meet the needs of each individual learner. 

Standard 6: Supporting Social, Emotional, and Behavioral Growth  

A well-prepared beginning special education teacher will:  

Component 6.1: Use and teach effective and culturally responsive routines 

and procedures to create safe, caring, respectful, and productive learning 
environments for individuals with exceptionalities. Identify normative 
routines and procedures and adapt them to be inclusive of all students.  

Component 6.2: Use a range of evidence-based positive behavior supports 
for individuals’ social and emotional wellbeing to support educational and 
behavioral growth, including anticipating and deescalating behaviors in the 

least restrictive environment.  

Component 6.3: Systematically use data in collaboration with other support 

team members to identify, plan, implement and evaluate emotional and 
social needs and support students with trauma informed care practices. 
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Component 6.4: Systematically use data from a variety of sources, including 
a Functional Behavior Assessment (FBA), to identify the purpose or function 

served by target behavior(s) to plan, implement, and evaluate behavioral 
interventions and collaborate with other support team members to identify 
and teach replacement behaviors, as included in a Behavioral Intervention 

Plan (BIP) when or where appropriate.  

Standard 7: Collaborating with Team Members  

A well-prepared beginning special education teacher will: 

Component 7.1: Utilize communication, group facilitation, and problem–

solving strategies in a culturally responsive and empathetic manner to 
effectively lead collaborative team meetings and share expertise and 
knowledge to build team capacity and jointly address students’ instructional 

and behavioral needs. 

Component 7.2: Collaborate with families, paraeducators, and other 
professionals regarding student's unique needs, such as health needs, to 

assess, plan, and implement effective special education programs and 
related services that promote progress toward measurable outcomes for 
students. 

Component 7.3: Collaborate, communicate, and coordinate with 
professionals and agencies within the community to identify and access 
services, resources, and supports to meet the identified needs and positive 

post-secondary goals and outcomes of individuals with exceptionalities and 
their families. 

Component 7.4: Demonstrate an understanding of how to mentor, utilize, 

and supervise paraeducators in their role of supporting the education of 
individuals with exceptionalities and their families. 

Component 7.5: Promote and provide opportunities to engage parents and 

families by demonstrating a variety of empathetic and effective 
communication skills including the ability to share individual student data 
and information in an accessible and understandable way to families that 

considers diverse social, cultural, and linguistic backgrounds. 

Component 7.6: Demonstrate an understanding of the special education 

teacher's role and the role of other participants in collaborative 
Multidisciplinary Evaluation Team (MET) and IEP processes for the 
determination of eligibility across all eligibility areas, as defined by MARSE.
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