
 

 
 

 
Michigan 2026 Early Childhood Curriculum Review 

PreK and Birth-to-Three Model Evaluation Rubric 
 
Program Characteristics 
 
Title of Curriculum Model:  
 
Author(s) of Curriculum Model:  
 
Publisher of Curriculum Model:   
 
Copyright Date: 
 
Revision Date and Edition (if applicable):  
 
Setting for which the curriculum is intended: 

​ Center-based 
​ Home-based 
​ Both 

 
Ages of children for whom the curriculum is intended: 

​ PreK Only 
​ Birth-to-Three Only 
​ PreK and Birth-to-Three 

 
Who should be contacted for any follow-up questions (include name, email, and phone). 
 
Existing Approvals 
 
States approving curriculum for state‑funded early learning programs: 
 
Michigan Head Start grantees approving curriculum: 
 
 
 
 
 

 



 

Curriculum Criteria 
 

Criteria Total Points 

Valid Research 4 Points 

Evaluation Results 0-3​
16 points 

PreK​
32 points 

Developmental Appropriateness 0-3​
28 points 

PreK​
36 points 

Alignment with State Standards 36 points 

Science of Reading and Literacy Foundations 8 points 

Professional Development 20 points 

Adaptable Materials & Strategies 8 points 

Family & Community Engagement 8 points 

Evidence-Based Continuous Improvement 8 points 

Total 0-3​
/ 136 

PreK​
/ 160 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Valid Research _____/4 Points 
 
A. The curriculum model is grounded in a theoretical framework and a knowledge base 
supported by child development research and has a clear philosophical orientation. 
 
A.1 Theoretical Framework and Knowledge Base​
Design supported by child development research and oriented around clear philosophy.  
 

4 Points 3 Points 2 Points 1 Point INP 

Clear, detailed evidence that 
the curriculum is grounded 
in established theory and 
current child development 
research, with explicit and 
consistent links between 
theory and practice across 
all materials. 

Curriculum is 
grounded in theory 
and supported by 
current child 
development 
research, with 
clear connections 
to practice in most 
materials. 

Curriculum 
references theory 
and research, but 
connections to 
instructional 
practice are 
inconsistent or 
underdeveloped. 

Minimal reference 
to theory or child 
development 
research; links to 
practice are 
unclear. 
 
 

Info. not 
provided 

 
 

 
Evaluation Results: Birth-to-Three _____/16 points 
Complete this section only if the curriculum is intended for children aged 0-3.  
 
B. Valid evaluation studies have been conducted to evaluate the effectiveness​
of the curriculum model on child outcomes. 
 
B.1 Social and Emotional Development 
Attachment, self-regulation, emotional expression, and relationships with adults and 
peers. 

4 Points 3 Points 2 Points 1 Point INP 

Two or more rigorous 
experimental, 
quasi-experimental, or 
longitudinal studies 
demonstrate positive 
impacts on infants’ and 
toddlers’ social–emotional 
development across 
populations and settings. 

At least one 
rigorous 
evaluation study 
demonstrates 
positive impacts 
on 
social–emotional 
outcomes for 
infants and 
toddlers. 

Evaluation 
evidence shows 
positive effects 
but lacks rigor, 
breadth, or 
inclusion of 
populations or 
settings. 

Limited or weak 
evaluation 
evidence; findings 
are inconsistent or 
unclear. 
 
 

Info. not 
provided 

 



 

B.2 Language and Emergent Literacy Development  
Receptive and expressive language, early communication, and emergent literacy 
foundations. 

4 Points 3 Points 2 Points 1 Point INP 

Two or more rigorous 
experimental, 
quasi-experimental, or 
longitudinal studies 
demonstrate positive 
impacts on infants’ and 
toddlers’ language and 
emergent literacy 
development across 
populations and settings. 

At least one 
rigorous 
evaluation study 
demonstrates 
positive impacts 
on the language 
and emergent 
literacy outcomes 
of infants and 
toddlers. 

Evaluation 
evidence shows 
positive effects 
but lacks rigor, 
breadth, or 
inclusion of 
populations or 
settings. 

Limited or weak 
evaluation 
evidence; findings 
are inconsistent or 
unclear. 
 
 

Info. not 
provided 

 
B.3 Cognitive Development 
Exploration, problem-solving, memory, and early reasoning skills. 

4 Points 3 Points 2 Points 1 Point INP 

Two or more rigorous 
experimental, 
quasi-experimental, or 
longitudinal studies 
demonstrate positive 
impacts on infants’ and 
toddlers’ cognitive 
development across 
populations and settings. 

At least one 
rigorous 
evaluation study 
demonstrates 
positive impacts 
on the cognitive 
development 
outcomes of 
infants and 
toddlers. 

Evaluation 
evidence shows 
positive effects 
but lacks rigor, 
breadth, or 
inclusion of 
populations or 
settings. 

Limited or weak 
evaluation 
evidence; findings 
are inconsistent or 
unclear. 
 
 

Info. not 
provided 

 
B.4 Physical Development and Health 
Gross and fine motor development, health, and wellness behaviors. 

4 Points 3 Points 2 Points 1 Point INP 

Two or more rigorous 
experimental, 
quasi-experimental, or 
longitudinal studies 
demonstrate positive 
impacts on infants’ and 
toddlers’ physical 
development and health 
across populations and 
settings. 

At least one 
rigorous 
evaluation study 
demonstrates 
positive impacts 
on the physical 
development and 
health outcomes 
of infants and 
toddlers. 

Evaluation 
evidence shows 
positive effects 
but lacks rigor, 
breadth, or 
inclusion of 
populations or 
settings. 

Limited or weak 
evaluation 
evidence; findings 
are inconsistent or 
unclear. 
 
 

Info. not 
provided 

 
 



 

 
Evaluation Results: PreK _____/32 points 
Complete this section only if the curriculum is intended for children enrolled in PreK. 
 
C. Valid evaluation studies have been conducted to evaluate the effectiveness of the 
curriculum model on child outcomes. 

C.1 Approaches to Learning​
Curiosity, persistence, flexibility, initiative, and problem-solving. 

4 Points 3 Points 2 Points 1 Point INP 

Two or more rigorous 
evaluation studies, including 
at least one longitudinal or 
experimental/quasi-experim
ental study, demonstrate 
positive impacts on 
children’s approaches to 
learning (e.g., curiosity, 
persistence, self-regulation, 
problem-solving) across 
diverse populations and 
settings. 

At least one 
rigorous 
evaluation study 
demonstrates 
positive impacts 
on children’s 
approaches to 
learning across 
multiple domains. 

Evaluation 
evidence 
demonstrates 
positive effects on 
approaches to 
learning, but 
studies lack rigor, 
longitudinal data, 
or diversity of 
populations/​
settings. 

Limited, weak, or 
inconclusive 
evaluation 
evidence; impacts 
on approaches to 
learning are 
unclear or 
inconsistently 
demonstrated. 
 
 

Info. not 
provided 

C.2 Social and Emotional Development​
Self-regulation, emotional awareness, relationship skills, and resilience. 

4 Points 3 Points 2 Points 1 Point INP 

Two or more rigorous 
evaluation studies 
demonstrate positive 
impacts on children’s social 
and emotional development, 
including self-regulation, 
emotional awareness, 
relationship skills, and 
resilience, across diverse 
populations and settings. 

At least one 
rigorous 
evaluation study 
demonstrates 
positive impacts 
on key social and 
emotional 
development 
outcomes. 

Evaluation 
evidence shows 
positive effects 
but lacks depth, 
rigor, or 
comprehensive 
coverage of social 
and emotional 
domains. 

Limited or 
inconclusive 
evidence of 
impact on social 
and emotional 
development. 
 
 

Info. not 
provided 

 

 



 

C.3 Language and Early Literacy Development​
Receptive and expressive language, phonological awareness, print concepts, and 
comprehension. 

4 Points 3 Points 2 Points 1 Point INP 

Two or more rigorous 
evaluation studies, including 
at least one longitudinal or 
experimental/quasi-experim
ental study, demonstrate 
positive impacts on 
children’s language and 
early literacy development 
across multiple literacy 
domains and diverse 
populations. 

At least one 
rigorous 
evaluation study 
demonstrates 
positive impacts 
on children’s 
language and 
early literacy 
development 
across several 
domains. 

Evaluation 
evidence 
demonstrates 
positive effects, 
but studies lack 
rigor, longitudinal 
analysis, or 
comprehensive 
coverage of early 
literacy skills. 

Limited, weak, or 
inconsistent 
evidence of 
impact on 
language and 
early literacy 
outcomes. 
 
 

Info. not 
provided 

C.4 Mathematics Development​
Number sense, patterns, spatial reasoning, and problem-solving. 

4 Points 3 Points 2 Points 1 Point INP 

Two or more rigorous 
evaluation studies 
demonstrate positive 
impacts on children’s 
mathematics development 
across multiple domains 
and diverse populations. 

At least one 
rigorous 
evaluation study 
demonstrates 
positive impacts 
on children’s 
mathematics 
development in 
key areas. 

Evaluation 
evidence shows 
positive effects 
but lacks depth, 
rigor, or breadth 
across 
mathematical 
domains. 

Limited or 
inconclusive 
evidence of 
impact on 
mathematics 
development. 
 
 

Info. not 
provided 

C.5 Physical Development and Health​
Motor development, body awareness, nutrition, and personal care. 

4 Points 3 Points 2 Points 1 Point INP 

Two or more rigorous 
evaluation studies 
demonstrate positive 
impacts on children’s 
physical development and 
health outcomes across 
diverse settings and 
populations. 

At least one 
rigorous 
evaluation study 
demonstrates 
positive impacts 
on physical 
development or 
health-related 
outcomes. 

Evaluation 
evidence 
demonstrates 
some positive 
effects but lacks 
rigor or 
comprehensive 
outcome 
coverage. 

Limited or unclear 
evidence of 
impact on 
physical 
development or 
health. 
 
 

Info. not 
provided 



 

C.6 Creative Arts Development​
Visual arts, music, movement, dramatic play, and self-expression. 

4 Points 3 Points 2 Points 1 Point INP 

Two or more rigorous 
evaluation studies 
demonstrate positive 
impacts on children’s 
engagement in creative and 
expressive arts, including 
creativity, self-expression, 
and cultural appreciation. 

At least one 
rigorous 
evaluation study 
demonstrates 
positive impacts 
on creative and 
expressive arts 
outcomes. 

Evaluation 
evidence shows 
positive effects 
but lacks depth, 
rigor, or specificity. 

Limited or 
inconclusive 
evidence of 
impact on creative 
and expressive 
arts development. 
 
 

Info. not 
provided 

C.7 Social Studies Development​
Community, culture, history, and geography. 

4 Points 3 Points 2 Points 1 Point INP 

Two or more rigorous 
evaluation studies 
demonstrate positive 
impacts on children’s 
understanding of social 
studies concepts, including 
community, culture, and 
social relationships. 

At least one 
rigorous 
evaluation study 
demonstrates 
positive impacts 
on social studies 
learning 
outcomes. 

Evaluation 
evidence 
demonstrates 
some positive 
effects but lacks 
rigor or depth. 

Limited or unclear 
evidence of 
impact on social 
studies 
development. 
 
 

Info. not 
provided 

C.8 Multilingual Learning Development​
Development of home language(s) and English, cultural competence, and linguistic 
inclusion. 

4 Points 3 Points 2 Points 1 Point INP 

Two or more rigorous 
evaluation studies 
demonstrate positive 
impacts on multilingual 
learners’ language 
development in both home 
language(s) and English, 
while supporting cultural 
competence. 

At least one 
rigorous 
evaluation study 
demonstrates 
positive impacts 
on multilingual 
learning 
outcomes. 

Evaluation 
evidence 
demonstrates 
positive effects 
but lacks rigor, 
depth, or 
disaggregation for 
multilingual 
learners. 

Limited or 
inconclusive 
evidence of 
impact on 
multilingual 
learning 
development. 
 
 

Info. not 
provided 

 
 

 
 



 

Developmental Appropriateness: Birth-to-Three _____/28 points 
Complete this section only if the curriculum is intended for children aged 0-3.  
 
D. The learning objectives of the curriculum model are developmentally appropriate. 
 
D.1 Sequences of Infant/Toddler Development  
The curriculum model is based on the predictable sequences of growth and 
development of infants and toddlers. 
 

4 Points 3 Points 2 Points 1 Point INP 

Learning objectives are 
clearly aligned with 
predictable sequences of 
infant and toddler 
development across 
domains and developmental 
stages (young infant, mobile 
infant, toddler). Objectives 
are specific, 
well-sequenced, and 
supported by 
developmentally 
appropriate strategies. 

Learning 
objectives 
generally align 
with predictable 
developmental 
sequences, 
though 
differentiation by 
stage or domain 
may be limited. 

Some objectives 
reflect 
developmental 
sequences, but 
alignment is 
inconsistent or 
insufficiently 
articulated. 

Objectives are 
vague, overly 
general, or poorly 
aligned with infant 
and toddler 
developmental 
sequences. 
 
 

Info. not 
provided 

 
D.2 Whole-Child Development and Responsive Adult–Child Relationships​
Objectives address emphasis on attachment, responsive caregiving, emotional security, 
family partnerships, and play-based exploration led by infant and toddler cues and 
interests.​
 

4 Points 3 Points 2 Points 1 Point INP 

Objectives comprehensively 
address whole-child 
development and 
intentionally prioritize 
responsive adult-child 
relationships, attachment, 
emotional security, and 
meaningful family 
partnerships embedded 
throughout daily routines 
and infant- and toddler-led 
experiences. 

Objectives 
address 
whole-child 
development and 
relationships, but 
emphasis on 
attachment, 
caregiving 
routines, or family 
partnerships may 
be uneven. 

Objectives 
reference 
relationships and 
whole-child 
development but 
provide limited 
guidance for 
implementation. 

Objectives 
minimally address 
relationships, 
caregiving, or 
whole-child 
development. 
 
 

Info. not 
provided 

 



 

D.3 Participation of Children with a Variety of Needs​
The curriculum model is designed to provide a developmentally and linguistically 
appropriate environment to enable the participation of children with a variety of needs 
(e.g. multilingual learners, children with Individualized Family Service Plans). 
 

4 Points 3 Points 2 Points 1 Point INP 

The curriculum provides 
clear, embedded strategies 
to support multilingual 
learners and children with 
diverse developmental 
needs, including linguistic 
responsiveness, 
accommodations, and 
inclusive practices across 
routines, environments, and 
learning experiences. 

The curriculum 
includes supports 
for diverse 
learners, though 
strategies may be 
limited in depth or 
consistency. 

Inclusion is 
acknowledged, but 
guidance for 
supporting 
multilingual 
learners or 
children with 
varying needs is 
minimal or 
inconsistently 
applied. 

The curriculum 
provides little or 
no guidance on 
inclusion or 
accommodations. 
 
 

Info. not 
provided 

 
E.  The curriculum model emphasizes a positive learning environment and promotes 
authentic family engagement. 
 
E.1 Security and Adult-Child Relationships 
Includes guidance on creating environments that promote a sense of security and that 
support building strong adult-child relationships. 
 

4 Points 3 Points 2 Points 1 Point INP 

Provides comprehensive 
guidance on creating 
responsive, secure 
environments that foster 
trust, attachment, and 
strong adult–child 
relationships, including 
intentional caregiving 
practices. 

Encourages 
secure 
environments and 
relationships, 
though guidance 
may lack depth or 
specificity. 

References 
nurturing 
environments but 
provides limited 
guidance on how 
relationships 
support learning 
and security. 

Provides minimal 
or unclear 
guidance related 
to security or 
adult–child 
relationships. 
 

Info. not 
provided 

 
 
 
 
 
 
 



 

E.2 Changing Needs and Interests 
Provides guidance on creating environments that are flexible to accommodate the 
changing needs and interests of infants and toddlers over time. 
 

4 Points 3 Points 2 Points 1 Point INP 

Emphasizes flexible 
environments with clear 
strategies for adapting 
spaces, materials, and 
interactions in response to 
developmental changes, 
interests, and individual 
needs. 

Supports flexibility 
in environments 
but provides 
limited strategies 
for ongoing 
adaptation. 

Mentions 
flexibility but 
offers few 
concrete 
strategies. 

Provides minimal 
or no guidance on 
adapting 
environments over 
time. 
 
 

Info. not 
provided 

 
E.3 Reflect and Respect Home and Community 
Provides guidance on creating environments that reflect and respect all infants’ and 
toddlers’ home and community. 

4 Points 3 Points 2 Points 1 Point INP 

Provides clear, actionable 
guidance for integrating 
children’s home languages, 
cultures, and community 
experiences into 
environments, materials, 
and interactions. 

Encourages 
cultural and 
community 
representation, 
though integration 
may be limited in 
scope. 

References home 
and community 
contexts but lacks 
meaningful 
integration 
strategies. 

Does not 
meaningfully 
address reflection 
of home or 
community 
contexts. 

Info. not 
provided 

 
E.4 Opportunities for Families to Participate 
Promotes multiple opportunities for all families to participate in the child’s classroom 
program, as they prefer/are able to do so.​
 

4 Points 3 Points 2 Points 1 Point INP 

Provides multiple, flexible, 
and culturally responsive 
opportunities for families to 
participate in classroom 
activities, planning, and 
communication in ways that 
align with family 
preferences and capacities. 

Encourages family 
participation 
through several 
strategies, though 
flexibility or 
responsiveness 
may be limited. 

Mentions family 
participation but 
provides minimal 
guidance or 
options. 

Does not 
meaningfully 
promote family 
participation. 
 
 

Info. not 
provided 

 
 

 



 

Developmental Appropriateness: PreK _____/36 points 
Complete this section only if the curriculum is intended for children enrolled in PreK. 
 
F. The learning objectives and activities of the curriculum model are developmentally 
appropriate.​
 
F.1 Sequences of PreK Development  
Based on the predictable sequences of growth and development of three- and four-year 
old children.​
 

4 Points 3 Points 2 Points 1 Point INP 

Objectives and activities are 
fully aligned with 
developmental expectations 
for ages 3–5, are well 
sequenced, and supported 
by play-based, 
child-initiated, and 
teacher-facilitated 
strategies across domains. 

Most objectives 
and activities align 
with 
developmental 
expectations, 
though 
sequencing or 
strategy variety 
may be limited. 

Some objectives 
align with 
developmental 
expectations, but 
alignment or 
sequencing is 
inconsistent. 

Objectives and 
activities are 
largely misaligned 
with PreK 
developmental 
needs. 
 
 

Info. not 
provided 

​
F.2 Whole-Child Development and Unique Needs​
Designed to address all aspects of children’s development and to provide a 
developmentally and linguistically appropriate environment to enable the participation 
of children with a variety of needs (e.g. multilingual learners, children with Individualized 
Education Plans). 
 

4 Points 3 Points 2 Points 1 Point INP 

Curriculum 
comprehensively addresses 
whole-child development 
and includes embedded 
supports for multilingual 
learners and children with 
diverse needs through 
differentiated strategies 
that include or recognize 
different cultural or 
linguistic literacy 
approaches. 

Addresses 
multiple 
developmental 
domains and 
varied needs, 
though supports 
may lack depth, 
consistency, or 
may lack the 
inclusion of 
different cultural 
and linguistic 
literacy 
approaches.  

References 
whole-child 
development and 
inclusion but 
provides limited 
guidance. 

Minimally 
addresses 
whole-child 
development or 
inclusion. 
 
 

Info. not 
provided 

 



 

F.3 Integration of Content Areas 
Fosters the integration of the content areas to support children’s development in all 
domains. 
 

4 Points 3 Points 2 Points 1 Point INP 

Content areas are 
meaningfully integrated 
through concept-based, 
play-driven activities and 
experiential learning 
opportunities that connect 
children with natural and 
real-world contexts and 
support holistic 
development across 
domains. 

Some integration 
of content areas is 
evident, though 
instruction may 
rely on 
adult-planned 
themes. 

Limited 
integration of 
content areas; 
domains are often 
addressed in 
isolation. 

Content areas are 
treated as discrete 
skills with little 
integration. 
 
 

Info. not 
provided 

 
F.4 Individualization​
Designed to promote individualized learning, allowing children’s interests, questions, 
and experiences to meaningfully shape instruction and investigations through sustained 
opportunities for child-led exploration, inquiry, and play supported by intentional 
educator observation and scaffolding. 
 

4 Points 3 Points 2 Points 1 Point INP 

Curriculum strongly 
supports individualized 
learning, allowing children’s 
interests, questions, and 
experiences to meaningfully 
shape instruction and 
investigations. 

Encourages 
individualization 
and 
responsiveness, 
though flexibility 
may be limited. 

Allows some 
individualization 
but relies largely 
on predetermined 
activities. 

Instruction is 
highly scripted 
with minimal 
responsiveness to 
children’s 
interests. 
 
 

Info. not 
provided 

 
G. The curriculum model emphasizes a positive learning environment and promotes 
authentic family engagement. 
 
G.1 Predictable and Flexible​
Provides a daily routine that is predictable yet flexible. 
 

4 Points 3 Points 2 Points 1 Point INP 

Daily routines are Routines are Routines are Routines are rigid Info. not 



 

predictable yet flexible, 
allowing extended 
engagement, child-initiated 
learning, and 
responsiveness to 
classroom dynamics. 

generally 
predictable with 
some flexibility for 
spontaneous 
learning. 

consistent but 
allow limited 
flexibility. 

and do not 
accommodate 
child-initiated 
learning, or daily 
routine is not 
addressed. 
 
 

provided 

 
G.2 Changing Functioning, Comprehension, and Varied Development​
Provides guidance on creating environments that are adaptable to children’s varying 
rates of development and are in keeping with individual children’s levels of functioning 
and comprehension. ​
 

4 Points 3 Points 2 Points 1 Point INP 

Environments and 
instructional strategies are 
clearly adaptable to 
individual children’s 
developmental levels, 
functioning, and 
comprehension, with 
guidance for differentiation. 

Provides 
strategies for 
adapting to 
varying 
developmental 
levels, though 
guidance may be 
limited. 

Acknowledges 
varied 
development but 
provides minimal 
adaptation 
strategies. 

Does not 
meaningfully 
address varied 
developmental 
levels. 
 
 

Info. not 
provided 

 
G.3 Reflect and Respect Home and Community 
Provides guidance on creating environments that reflect and respect all children’s 
homes and communities.​
 

4 Points 3 Points 2 Points 1 Point INP 

Provides clear guidance for 
integrating children’s home 
languages, cultures, and 
community experiences into 
environments, materials, 
and learning experiences. 

Encourages 
reflection of home 
and community, 
though integration 
may be limited. 

References home 
and community 
but lacks 
meaningful 
strategies. 

Does not address 
the reflection of 
home or the 
community. 
 
 

Info. not 
provided 

 
 
 
 
 
 
 



 

G.4 Opportunities for Families to Participate 
Promotes multiple opportunities for all families to participate in the child’s classroom 
program, as they prefer/are able to do so.​
 

4 Points 3 Points 2 Points 1 Point INP 

Provides multiple, flexible, 
and culturally responsive 
opportunities for families to 
engage in classroom 
activities, communication, 
and decision-making. 

Encourages family 
participation 
through several 
strategies. 

Mentions family 
participation with 
minimal guidance. 

Does not 
meaningfully 
promote family 
participation. 
 
 

Info. not 
provided 

 
G.5 Play and Classroom Community​
Designed to emphasize the value of play in all aspects of the program, providing 
children with opportunities to translate experience into understanding. ​
 

4 Points 3 Points 2 Points 1 Point INP 

Play is emphasized as the 
primary context for learning 
and community building, 
with intentional 
opportunities for 
collaboration, exploration, 
and meaning-making. 

Play is 
encouraged and 
integrated into 
learning, though 
opportunities may 
be limited. 

Play is 
acknowledged but 
not consistently 
embedded across 
the program. 

Play is minimally 
emphasized or 
treated as 
peripheral to 
learning. 
 
 

Info. not 
provided 

 
 

 
Alignment with State Standards _____/36 points 
H. The curriculum model aligns with Michigan’s Early Learning Expectations outlined in 
the Early Childhood Standards of Quality for Birth to Kindergarten. 
 
H.1 Approaches to Play and Learning​
Goal 1 (Curiosity and Flexibility), Goal 2 (Play and Imagination), Goal 3 (Initiative, 
Persistence, and Problem-Solving) and Goal 4 (Self-Regulation) 
 

4 Points 3 Points 2 Points 1 Point INP 

Curriculum demonstrates 
comprehensive and 
intentional alignment with 
ECSQ expectations for 

Curriculum aligns 
with ECSQ 
expectations for 
approaches to 

Alignment is 
evident but limited 
in depth, 
consistency, or 

Minimal or unclear 
alignment with 
ECSQ approaches 
to play and 

Info. not 
provided 

https://www.michigan.gov/mileap/-/media/Project/Websites/mileap/Documents/Early-Childhood-Education/gsrp/standards/ECSQ-B-K_Final.pdf


 

approaches to play and 
learning, providing 
developmentally 
appropriate opportunities 
for curiosity, persistence, 
creativity, self-regulation, 
and problem-solving across 
age levels served. 

play and learning, 
though 
opportunities or 
guidance may be 
uneven across age 
levels or settings. 

developmental 
progression. 

learning 
expectations. 
 

 
H.2 Social and Emotional Development​
Goal 1 (Self-Awareness), Goal 2 (Self-Management), Goal 3 (Social Awareness) Goal 4 
(Relationship Skills), and Goal 5 (Responsible Decision-Making) 
 

4 Points 3 Points 2 Points 1 Point INP 

Curriculum is strongly 
aligned with ECSQ social 
and emotional development 
expectations, embedding 
developmentally 
appropriate opportunities 
for relationship-building, 
emotional regulation, and 
social competence across 
daily experiences. 

Curriculum aligns 
with key social 
and emotional 
expectations but 
may lack depth or 
consistency 
across age levels. 

Social and 
emotional 
development is 
addressed, but 
alignment with 
ECSQ 
expectations is 
partial or 
inconsistently 
applied. 

Limited or unclear 
alignment with 
ECSQ social and 
emotional 
development 
expectations. 
 
 

Info. not 
provided 

 
H.3 Physical Development and Health​
Goal 1 (Body Awareness), Goal 2 (Large Motor), Goal 3 (Fine Motor) Goal 4 (Personal 
Care and Hygiene), and Goal 5 (Nutrition) 
 

4 Points 3 Points 2 Points 1 Point INP 

Curriculum demonstrates 
comprehensive alignment 
with ECSQ physical 
development and health 
expectations, providing 
developmentally 
appropriate opportunities 
for movement, motor 
development, wellness, and 
safety. 

Curriculum aligns 
with ECSQ 
physical 
development and 
health 
expectations, 
though 
opportunities or 
guidance may be 
limited. 

Physical 
development and 
health are 
addressed but 
alignment is 
inconsistent or 
lacks depth. 

Minimal or unclear 
alignment with 
ECSQ physical 
development and 
health 
expectations. 
 
 

Info. not 
provided 

 
 
 
 



 

H.4 Communication, Language, and Early Literacy Development​
Goal 1 (Receptive Language), Goal 2 (Expressive Language), Goal 3 (Communication 
Skills) Goal 4 (Concepts of Print), Goal 5 (Alphabetic Knowledge), Goal 6 (Phonological 
Awareness), Goal 7 (Comprehension), and Goal 8 (Writing) 
 

4 Points 3 Points 2 Points 1 Point INP 

Curriculum is intentionally 
aligned with ECSQ 
communication, language, 
and early literacy 
expectations, supporting 
language development and 
literacy foundations through 
developmentally 
appropriate, play-based, and 
interactive strategies. 

Curriculum aligns 
with key 
communication 
and literacy 
expectations but 
may lack 
comprehensive 
guidance or 
progression. 

Communication 
and early literacy 
are addressed, but 
alignment with 
ECSQ 
expectations is 
limited or 
inconsistent. 

Minimal or unclear 
alignment with 
ECSQ 
communication 
and early literacy 
expectations. 
 
 

Info. not 
provided 

 
H.5 Creative and Expressive Arts​
Goal 1 (Self-Expression), Goal 2 (Supporting Skills), and Goal 3 (Artistic Appreciation) 
 

4 Points 3 Points 2 Points 1 Point INP 

Curriculum demonstrates 
comprehensive alignment 
with ECSQ creative and 
expressive arts 
expectations, embedding 
frequent, meaningful 
opportunities for creative 
expression across learning 
experiences. 

Curriculum aligns 
with creative and 
expressive arts 
expectations, 
though depth or 
consistency may 
be limited. 

Creative 
expression is 
acknowledged but 
weakly aligned to 
ECSQ 
expectations. 

Minimal or unclear 
alignment with 
ECSQ creative and 
expressive arts 
expectations. 
 
 

Info. not 
provided 

 
H.6 Mathematics​
Goal 1 (Mathematical Thinking), Goal 2 (Number Sense), Goal 3 (Geometry and Spatial 
Sense), Goal 4 (Algebraic Thinking), Goal 5 (Measurement), and Goal 6 (Collecting and 
Organizing Information) 
 

4 Points 3 Points 2 Points 1 Point INP 

Curriculum demonstrates 
strong alignment with ECSQ 
mathematics expectations, 
providing developmentally 
appropriate opportunities 

Curriculum aligns 
with ECSQ 
mathematics 
expectations, 
though integration 

Mathematics is 
addressed, but 
alignment with 
ECSQ 
expectations is 

Minimal or unclear 
alignment with 
ECSQ 
mathematics 
expectations. 

Info. not 
provided 



 

for mathematical thinking 
integrated into play and 
daily experiences. 

or progression 
may be uneven. 

limited or isolated.  
 

 
H.7 Engineering and Technology 
Goal 1 (Creativity and Critical Thinking), Goal 2 (Communication and Collaboration), 
Goal 3 (Exploration and Information), and Goal 4 (Responsibility with Technology) 
 

4 Points 3 Points 2 Points 1 Point INP 

Curriculum demonstrates 
intentional alignment with 
ECSQ engineering and 
technology expectations, 
supporting problem-solving, 
design, and appropriate use 
of tools and technology 
across age levels served. 

Curriculum aligns 
with engineering 
and technology 
expectations but 
may lack depth or 
consistency. 

Engineering and 
technology 
concepts are 
referenced but 
weakly aligned. 

Minimal or unclear 
alignment with 
ECSQ engineering 
and technology 
expectations. 
 
 

Info. not 
provided 

 
H.8 Science 
Goal 1 (Scientific Thinking), Goal 2 (Physical Science), Goal 3 (Earth Science), and ​
Goal 4 (Life Science) 
 

4 Points 3 Points 2 Points 1 Point INP 

Curriculum demonstrates 
comprehensive alignment 
with ECSQ science 
expectations, providing rich 
opportunities for inquiry, 
exploration, and observation 
integrated into play and 
daily experiences including 
hands-on, nature-based, and 
real-world experiential 
learning opportunities. 

Curriculum aligns 
with science 
expectations, 
though inquiry 
opportunities or 
guidance may be 
limited. 

Science is 
addressed but 
alignment with 
ECSQ 
expectations is 
inconsistent. 

Minimal or unclear 
alignment with 
ECSQ science 
expectations. 
 

Info. not 
provided 

 
H.9 Social Studies​
Goal 1 (Self, Family, and Belonging), Goal 2 (Community and Contribution), and Goal 3 
(Time, Place, and the Environment) 
 

4 Points 3 Points 2 Points 1 Point INP 

Curriculum demonstrates 
strong alignment with ECSQ 

Curriculum aligns 
with social studies 

Social studies 
concepts are 

Minimal or unclear 
alignment with 

Info. not 
provided 



 

social studies expectations, 
supporting children’s 
understanding of identity, 
community, culture, and 
relationships in 
developmentally 
appropriate ways. 

expectations, 
though depth or 
integration may be 
limited. 

addressed but 
weakly aligned to 
ECSQ 
expectations. 

ECSQ social 
studies 
expectations. 
 
 

 
 

 
 
Science of Reading and Literacy Foundations _____/8 points​
 
I. The curriculum model reflects evidence-based literacy foundations aligned with the 
Science of Reading, supporting the development of skilled reading through 
developmentally appropriate practices across early childhood. 
 
I.1 Word Recognition Foundations​
Phonological and phonemic awareness, alphabet knowledge, print concepts, and 
foundations for accurate and automatic word recognition, as developmentally 
appropriate. For infants and toddlers, a focus on oral language, sound awareness, and 
print exposure. For PreK, a focus on explicit, systematic support for phonological 
awareness and alphabet knowledge, without requiring formal decoding.​
 

4 Points 3 Points 2 Points 1 Point INP 

Curriculum demonstrates 
strong alignment with the 
Science of Reading by 
intentionally supporting 
word recognition 
foundations appropriate to 
the age band(s) served. 
Practices are 
developmentally 
appropriate and include 
explicit support for 
phonological awareness, 
alphabet knowledge, and 
print concepts alongside 
intentional creation of 
print-rich environments that 
promote curiosity about and 
meaningful engagement 
with written language. 

Curriculum 
supports word 
recognition 
foundations and 
reflects 
evidence-based 
practices, though 
explicitness, 
coherence, or 
developmental 
progression may 
be uneven across 
age levels or lacks 
emphasis on the 
creation of a 
print-rich 
environment. . 

Curriculum 
addresses some 
word recognition 
foundations, but 
practices may be 
implicit, 
inconsistently 
applied, or lack 
alignment with 
scientific 
evidence. 

Limited or unclear 
support for word 
recognition 
foundations; 
practices may rely 
on unsupported 
approaches or 
lack 
developmental 
appropriateness. 
 

Info. not 
provided 



 

​
I.2 Language Comprehension Foundations ​
Oral language, vocabulary, background knowledge, syntax, discourse skills, and 
meaning-making through interaction with rich language and text. 
 

4 Points 3 Points 2 Points 1 Point INP 

Curriculum demonstrates 
comprehensive alignment 
with the Science of Reading 
by intentionally building 
language comprehension 
through rich oral language 
experiences, vocabulary 
development, 
knowledge-building, and 
meaningful engagement 
with text and conversation 
across daily routines and 
learning experiences with 
literacy intentionally 
integrated across content 
areas and classroom 
routines rather than isolated 
activities. 

Curriculum 
supports language 
comprehension 
and includes 
evidence-based 
practices, though 
depth, 
intentionality, 
consistency, or 
integration across 
content areas and 
classroom 
routines may vary 
across settings or 
age levels. 

Language 
comprehension is 
addressed, but 
practices may be 
limited, generic, or 
insufficiently 
connected to 
evidence-based 
approaches. 

Minimal or unclear 
support for 
language 
comprehension; 
limited 
opportunities for 
rich language 
interaction or 
meaning-making. 
 

Info. not 
provided 

 
 

 
Professional Development _____/20 points 
J. The curriculum model provides high-quality professional development resources such 
as guides, manuals, and multimedia materials to support educator learning. 

J.1 Professional Development System Design​
A curriculum training system exists. 

4 Points 3 Points 2 Points 1 Point INP 

The curriculum provides a 
comprehensive, 
well-structured, and 
systematic professional 
development system that 
supports educators in 
understanding and 
implementing the 
curriculum with fidelity. 
Materials include clear 

The curriculum 
provides a 
structured 
professional 
development 
system with clear 
learning 
objectives and 
implementation 
guidance. Some 

Professional 
development 
materials are 
available but are 
loosely structured, 
inconsistently 
sequenced, or 
limited in depth. 
Guidance for 
implementation is 

Minimal 
professional 
development 
materials are 
provided beyond 
basic orientation 
or introductory 
guidance. 
 
 

Info. not 
provided 



 

learning objectives, 
sequenced modules, 
implementation guidance, 
and interactive components 
(e.g., case studies, practice 
activities, reflection 
prompts, coaching 
supports). 

interactive 
components are 
present, though 
depth or 
sequencing may 
be limited. 

general rather 
than explicit. 

J.2 Alignment with Adult Learning Theory​
Materials are designed based on adult learning theory and best practices. 

4 Points 3 Points 2 Points 1 Point INP 

Professional development 
materials are explicitly 
designed using adult 
learning principles, 
incorporating active 
learning strategies such as 
reflection, application 
exercises, collaborative 
learning, differentiated 
pathways, and opportunities 
for practice and feedback. 

Materials reflect 
adult learning 
principles and 
include some 
active learning 
strategies, though 
opportunities for 
reflection, 
differentiation, or 
feedback may be 
limited. 

Materials 
reference adult 
learning principles 
but rely primarily 
on passive 
learning formats 
with limited 
opportunities for 
engagement or 
application. 

Materials are not 
aligned with adult 
learning theory 
and provide little 
opportunity for 
educator 
engagement 
beyond passive 
consumption. 
 
 

Info. not 
provided 

J.3 Connection Between Theory, Research, & Practice​
Materials explicitly connect theory, child development research, and instructional 
practices. 

4 Points 3 Points 2 Points 1 Point INP 

Materials consistently and 
explicitly connect 
educational theory and 
current child development 
research to instructional 
practices. Concrete 
examples, vignettes, and 
implementation scenarios 
clearly demonstrate how 
theory and research inform 
daily practice across age 
bands. 

Materials explain 
connections 
between theory, 
research, and 
practice, but 
examples may be 
limited in depth or 
frequency. 

Materials 
acknowledge 
theory and 
research but 
provide only 
general 
statements 
without clearly 
illustrating how 
these inform 
instructional 
practice. 

Materials do not 
meaningfully 
address theory, 
research, or their 
relationship to 
instructional 
practice. 
 
 

Info. not 
provided 

J.4 Support for Active Learning and Individualization​
Materials provide guidance on how to support children as active learners and address 
individual needs, strengths, and interests. 



 

4 Points 3 Points 2 Points 1 Point INP 

Professional development 
materials provide 
comprehensive guidance on 
supporting children as 
active learners, including 
strategies for observation, 
individualized instruction, 
scaffolding, differentiation, 
and responsive teaching. 
Examples and 
implementation supports 
are tailored to the age 
band(s) served. 

Materials provide 
guidance on 
active learning 
and 
individualization 
but depth or 
age-specific 
examples may be 
limited. 

Materials 
reference 
child-centered or 
active learning 
approaches but 
provide minimal 
guidance on 
individualized 
instruction or 
differentiation. 

Materials provide 
little or no 
guidance on 
supporting active 
learning or 
addressing 
individual needs. 
 
 

Info. not 
provided 

J.5 Ongoing Professional Learning and Continuous Support​
The curriculum includes ongoing professional learning resources beyond initial 
implementation, such as supplementary modules, coaching supports, and reflection 
tools. 

4 Points 3 Points 2 Points 1 Point INP 

The curriculum provides a 
robust system of ongoing 
professional learning 
supports, such as advanced 
modules, refresher trainings, 
coaching or mentoring 
supports, professional 
learning communities, 
reflection tools, and 
continuous improvement 
resources. 

Ongoing 
professional 
learning resources 
are provided but 
may be limited in 
scope, frequency, 
or depth. 

Minimal ongoing 
professional 
learning resources 
are available 
beyond initial 
training. 

No ongoing 
professional 
learning supports 
are provided 
beyond initial 
implementation. 
 
 

Info. not 
provided 

 
 

 
 
 
 
 
 
 
 
 
 



 

Adaptable Materials & Strategies _____/8 points 
K. The curriculum model is designed with adaptable materials and strategies in mind. ​
 
K.1 Adaptable Materials and Strategies​
The curriculum provides materials and teaching strategies that are adaptable to meet 
the needs of all children. 
 

4 Points 3 Points 2 Points 1 Point INP 

Curriculum materials and 
instructional strategies are 
intentionally designed to be 
flexible and adaptable. 
Guidance clearly supports 
differentiation, scaffolding, 
and multiple means of 
engagement, 
representation, and 
expression to meet the 
diverse needs of all 
children. 

Materials and 
strategies are 
adaptable and 
support 
differentiation, 
though guidance 
may be limited in 
depth or 
consistency 
across activities 
or domains. 

Some materials or 
strategies allow 
for adaptation, but 
guidance for 
differentiation is 
minimal, optional, 
or inconsistently 
applied. 

Materials and 
strategies are 
largely fixed or 
prescriptive, with 
little guidance on 
adaptation to 
meet diverse 
needs. 
 
 

Info. not 
provided 

 
K.2 Integration of Contexts​
The curriculum includes resources and guidance for integrating family and cultural 
backgrounds into classroom learning. 
 

4 Points 3 Points 2 Points 1 Point INP 

Curriculum provides clear, 
actionable guidance and 
adaptable resources that 
support meaningful 
integration of family, 
cultural, and community 
contexts into learning 
experiences. Strategies are 
inclusive, culturally 
responsive, and flexible to 
reflect families’ preferences 
and strengths. 

Curriculum 
encourages 
integration of 
family and cultural 
backgrounds and 
provides some 
guidance or 
examples, though 
depth or flexibility 
may be limited. 

Family and 
cultural contexts 
are acknowledged, 
but guidance for 
meaningful 
integration into 
learning 
experiences is 
minimal or 
generalized. 

Curriculum 
provides little or 
no guidance for 
integrating family, 
cultural, or 
community 
backgrounds into 
classroom 
learning. 
 
 
 

Info. not 
provided 

 
 
 
 
 



 

Family & Community Engagement _____/8 points 
L.  The curriculum model is designed to engage the families and communities 
represented in the classroom.  
 
L.1 Families as Partners​
The curriculum values families as essential partners in children’s learning and 
development and provides meaningful opportunities for family engagement, 
communication, and collaboration. 
 

4 Points 3 Points 2 Points 1 Point INP 

The curriculum intentionally 
positions families as 
partners in learning and 
development, providing 
clear, culturally responsive 
strategies for two-way 
communication, shared 
decision-making, and 
collaboration that respect 
family strengths, 
preferences, and capacities. 

The curriculum 
values family 
engagement and 
provides multiple 
opportunities for 
involvement, 
though strategies 
may be limited in 
depth, flexibility, or 
responsiveness. 

Family 
involvement is 
acknowledged, but 
guidance for 
meaningful 
partnership is 
minimal, 
generalized, or 
largely 
one-directional. 

The curriculum 
provides little or 
no guidance for 
engaging families 
as partners in 
children’s learning 
and development. 
 
 

Info. not 
provided 

 
L.2 Community Connections and Partnerships​
The curriculum supports educators in connecting classroom learning to the broader 
community and leveraging community resources to enrich children’s experiences. 
 

4 Points 3 Points 2 Points 1 Point INP 

The curriculum provides 
clear guidance and 
adaptable strategies for 
building meaningful 
connections with the 
community, including 
integrating local resources, 
cultural assets, and 
community partnerships 
into learning experiences. 

The curriculum 
encourages 
community 
connections and 
provides some 
examples or 
guidance, though 
strategies may be 
limited in scope or 
consistency. 

The curriculum 
encourages 
community 
connections and 
provides some 
examples or 
guidance, though 
strategies may be 
limited in scope or 
consistency. 

The curriculum 
provides little or 
no guidance for 
connecting 
classroom 
learning to the 
community. 
 
 

Info. not 
provided 

 
 
 
 
 
 



Evidence-Based Continuous Improvement_____/8 points 
M. The curriculum uses children’s evidence-based continuous improvement as a
method of tracking development, informing instruction, and inspiring reflection. 

M.1 Progress Tracking
The curriculum provides tools and guidance for formative assessment that track child
progress and inform instructional decision-making in developmentally appropriate
ways.

4 Points 3 Points 2 Points 1 Point INP 

The curriculum includes 
clear, developmentally 
appropriate formative 
assessment tools and 
guidance that support 
ongoing observation, 
documentation, and use of 
child progress data to 
inform instruction. 

The curriculum 
provides formative 
assessment tools 
that support 
progress tracking, 
though guidance 
on use or 
instructional 
application may 
be limited. 

Progress tracking 
is addressed, but 
tools or guidance 
are minimal, 
informal, or 
inconsistently 
applied. 

The curriculum 
provides little or 
no guidance on 
tracking child 
progress or using 
formative 
assessment. 

Info. not 
provided 

M.2 Reflection and Adjustment
The curriculum supports ongoing reflection and adjustment of teaching practices to
align with evolving research, child outcomes, and classroom needs.

4 Points 3 Points 2 Points 1 Point INP 

The curriculum intentionally 
supports continuous 
improvement through 
structured reflection, 
data-informed 
decision-making, and 
guidance for adjusting 
instructional practices in 
response to children’s needs 
and emerging research. 

The curriculum 
encourages 
reflection and 
instructional 
adjustment, 
though processes 
may be informal 
or inconsistently 
supported. 

Reflection is 
acknowledged, but 
guidance for 
adjusting practice 
based on evidence 
is minimal or 
unclear. 

The curriculum 
provides little or 
no support for 
reflection or 
instructional 
adjustment. 

Info. not 
provided 

Individuals with disabilities may contact the MiLEAP ADA Coordinator to request an alternative format to 
these materials. Please visit www.Michigan.gov/ADA for a list of state ADA Coordinators.

www.michigan.gov/ada
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