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Introduction

Purpose of the Standards

As early as 1971, the Michigan State Board of Education (SBE) approved “Preprimary Objectives”
as a step toward the effective implementation of early childhood education programs. Over the
decades, expectations for young children’s learning and development have been refined and
reorganized to reflect current research, knowledge, and best practice. The purpose of those
expectations, as adopted by the SBE, was to emphasize developmental and programmatic
content appropriate for preschoolers. As of 2006, those expectations expanded to include infants
and toddlers. In addition to expectations, the importance of children’s learning environments has
become understood as vital to their growth and development.

The purpose of these Early Childhood Standards of Quality for Birth to Kindergarten is to support
the growth and development of all children throughout the state, birth to kindergarten; to support
early childhood professionals in recognizing individual developmental trajectories and expressions
of learning; and to guide programs toward the highest quality in their operations.

These standards are structured into two categories. The Early Learning and Development
Standards are composed of nine domains that define a cohesive and research-based foundation
for early childhood professionals to meet the individual and collective needs of all young children
throughout the state. High-quality relationships and learning environments are critical to young
children’s development and learning; the Program Quality Standards are organized into eight
sections that outline a quality framework for all settings serving young children throughout the state.

The Early Childhood Standards of Quality for Birth to Kindergarten will guide early childhood
educators’ and caregivers’ expectations, instructional strategies, and learning environments, as well
as their communication with families. The standards will be used as a coaching and professional
learning tool. Each Early Learning and Development Standards goal includes self-reflection
questions to aid early childhood professionals in improving and refining their practices, and each
indicator includes examples of children’s observable behaviors and support strategies. In the
Program Quality Standards, each indicator includes a examples of the standards “in action” and
reflection questions to support program improvement. In addition, these standards will guide and
inform the development of early childhood courses and programs within higher education.
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Development of the Standards

In alignment with Michigan’s Top 10 Strategic Education Plan, these standards strive to support the
growth and development of all children throughout the state, birth to kindergarten; to support early
childhood professionals in recognizing individual developmental trajectories and expressions of
learning; and to guide programs toward the highest quality in their operations.

In February 2020, State Superintendent Dr. Michael Rice approved a staff proposal to convene

a stakeholder committee to review the existing early childhood standards of quality for infant and
toddler programs and prekindergarten and to determine if revisions were necessary. The last set of
standards were approved by the Michigan State Board of Education in March 2013.

A departmental process was used to ensure a stakeholder group of writers and reviewers
representing each region of the state with diverse ethnic, cultural, and linguistic backgrounds.
Participating stakeholders include practicing early childhood educators, professors from educator
preparation institutions, parents, and experts from the fields of special education and multilingual
learners, as well as individuals with experience in a variety of programs and settings, including
Head Start, Early Head Start, Great Start Readiness Program, home-based and center-based
childcare, and tribal childcare.

The stakeholder committee was divided into two subsections: a writing workgroup and a review
panel. Through this structure, the project ensured participatory decision-making among the writing
workgroup members, and detailed feedback from the valuable and unique perspectives of the
review panelists.

Within the scope of the review and revision project, the writers reflected on national trends and
examples from other states and agreed to combine the previously separate standards for a single,
aligned set of standards following the progression of growth, learning, and development from birth
to kindergarten.

Development of the Early Childhood Standards of Quality for Birth to Kindergarten was informed by
and maintains alignment with the following state and national policies and standards relevant to the
birth to kindergarten field:

Licensing Rules for Child Care Centers

Licensing Rules for Family and Group Child Care Homes

MiFamily: Michigan’s Family Engagement Framework

Michigan Integrated Technology Competencies for Students

Michigan Core Knowledge and Core Competencies for the Early Care and Education
Workforce

Key Elements of High-Quality Early Childhood Learning Environments: Preschool
Essential Instructional Practices in Early Literacy: Prekindergarten

Essential Instructional Practices in Language and Emergent Literacy: Birth to Age 3
Essential Instructional Practices in Early Mathematics: Prekindergarten to Grade 3
Standards for the Preparation of Teachers of Early Childhood General and Special
Education (Birth-Kindergarten)

Standards for the Preparation of Teachers of Lower Elementary (PK-3) Education
Michigan Department of Education Early Childhood to Grade 12 Social and Emotional
Learning (SEL) Competencies and Indicators

DEC Recommended Practices

Head Start Program Performance Standards

Head Start Early Learning Outcomes Framework

NSTA Position Statement: Early Childhood Science Education

NAEYC Advancing Equity in Early Childhood Education

NAEYC Early Learning Program Accreditation Standards and Assessment ltems
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https://www.michigan.gov/mde/resources/michigan-top-10-strategic-education-plan
https://www.michigan.gov/mileap/-/media/Project/Websites/mileap/Documents/Early-Childhood-Education/CCLB/BCAL_PUB_8_3_16.pdf
https://www.michigan.gov/mileap/-/media/Project/Websites/mileap/Documents/Early-Childhood-Education/CCLB/lara_BCAL_PUB-724_0715.pdf
https://www.michigan.gov/-/media/Project/Websites/mde/family_engagement/mifamily_family_engagement_framework.pdf
https://www.michigan.gov/-/media/Project/Websites/mde/Academic-Standards/MITECS.pdf
https://www.michigan.gov/-/media/Project/Websites/mde/ogs/ckcc/mi_ckcc_61914_revisions.pdf
https://www.michigan.gov/-/media/Project/Websites/mde/ogs/ckcc/mi_ckcc_61914_revisions.pdf
https://www.michigan.gov/mileap/-/media/Project/Websites/mileap/Documents/Early-Childhood-Education/gsrp/standards/Key_Elements_of_High-Quality_Early_Childhood_Learning_Environments_Preschool_Ages_3-5.pdf
https://literacyessentials.org/downloads/gelndocs/pre-k_literacy_essentials.pdf
https://www.gomaisa.org/downloads/literacy_essentials/emergentliteracy_b-3_061919.pdf
https://mathessentials.org/downloads/math_essentials/essential_instructional_practices_in_early_mathematics_prekindergarten_to_grade_3.pdf
https://www.michigan.gov/-/media/Project/Websites/mde/educator_services/prep/standards/approved_prep_standards_early_childhood_bk.pdf
https://www.michigan.gov/-/media/Project/Websites/mde/educator_services/prep/standards/approved_prep_standards_early_childhood_bk.pdf
https://www.michigan.gov/-/media/Project/Websites/mde/educator_services/prep/standards/approved_lower_elementary_pk3_education_preparation_standards.pdf
https://www.michigan.gov/-/media/Project/Websites/mde/2018/04/12/SEL_Competencies-_ADA_Compliant_FINAL.pdf
https://www.michigan.gov/-/media/Project/Websites/mde/2018/04/12/SEL_Competencies-_ADA_Compliant_FINAL.pdf
https://divisionearlychildhood.egnyte.com/dl/7urLPWCt5U
https://eclkc.ohs.acf.hhs.gov/policy/45-cfr-chap-xiii
https://eclkc.ohs.acf.hhs.gov/sites/default/files/pdf/elof-ohs-framework.pdf
https://static.nsta.org/pdfs/PositionStatement_EarlyChildhood.pdf
https://www.naeyc.org/sites/default/files/globally-shared/downloads/PDFs/resources/position-statements/advancingequitypositionstatement.pdf
https://www.naeyc.org/sites/default/files/globally-shared/downloads/PDFs/accreditation/early-learning/standards_assessment_2019.pdf

» NAEYC Professional Standards and Competencies for Early Childhood Educators
 WIDA Early Years Guiding Principles of Language Development

Each section of the draft document was shared with an external review team for feedback. The
responses were compiled, reviewed by the writing team, and revisions were made to the document
accordingly.

Key edits:

» Combined the standards to define children’s growth and development as a continuous
progression beginning at birth, ensuring that all sections of the standards reflect that
progression.

» Embedded support for multilingual children, children with individual needs, and other
children across the full range of backgrounds and experiences.

» Combined, re-ordered, and revised goals and emerging indicators to reflect current research
into how children learn.

» Aligned with the Standards for the Preparation of Teachers of Early Childhood General and
Special Education (Birth-Kindergarten) and the Standards for the Preparation of Teachers of
Lower Elementary (PK-3) Education.

» Emphasized children’s developing understanding of technology and the arts as tools and
methods for accomplishing goals such as problem-solving, communication, and self-
expression.

» Divided the “Social, Emotional and Physical Health and Development” into “Social and
Emotional Development” and “Physical Health and Development.” This division included
updates to both sections to align with current research on the importance of physical and
mental health, social skills, and self-regulation to promote success in school and in life.

» Substantially revised the “Language and Early Literacy Development” section to align with
current research on how children learn to communicate, read, and write. This section is now
“Communication, Language, and Early Literacy Development.”

» Excised guidelines already covered by the Licensing Rules for Child Care Centers and
the Licensing Rules for Family and Group Child Care Homes to limit redundancies, avoid
confusion, and extend the lifespan of the document.

» Clarified and updated standards to apply to a broader range of programs and settings.

In addition, the writers have delineated a set of supports to embed within the standards, including:
» Examples of observable behaviors demonstrating the goals and emerging indicators;
+ Examples of strategies and materials included in the learning environment to support the
development of the goals and indicators; and
+ Self-reflection prompts to aid caregiving adults in ensuring their own practice is in alignment
with the standards.

To collect public comment, the draft document was widely communicated through a variety of
outlets, alongside an open survey. Each of these comments was reviewed and discussed with

a subcommittee from the overall stakeholder committee using a participatory decision-making
process. The draft was then revised to reflect the subcommittee’s discussions and decisions based
on each comment. Key edits include:

* Notation of the alignment of each Goal to relevant Head Start Early Learning Outcomes
Framework and National Association for the Education of Young Children (NAEYC) Early
Learning Program Accreditation Standards and Assessment Items standards, as well as to
relevant Michigan Standards for the Preparation of Teachers of Early Childhood General
and Special Education (Birth-Kindergarten).

» Links between connected Indicators throughout the standards.

* Revision of the “0-8 months” age range heading to “Birth-8 months” for clarity.

* Revision of Indicators and Examples of Children’s Observable Behaviors subheadings for
clarification: “Indicator 1a” and “What might this look like? The child may...”

* Revisions to the Examples of Children’s Observable Behaviors content for clarity and
alignment to child development.
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https://www.naeyc.org/sites/default/files/globally-shared/downloads/PDFs/resources/position-statements/standards_and_competencies_ps.pdf
https://wida.wisc.edu/sites/default/files/resource/Guiding-Principles-of-Early-ELD.pdf

* Revision of Physical Development and Health Indicators 1f, 4b, and 5c for clarity and to
better align with the development of young children.

» Revision of Engineering and Technology Indicator 1a for clarity and to better align with the
development of young children.

* Merge Physical Development and Health Indicator 5d with Indicators 5a and 5c; Engineering
and Technology Indicator 1a with Indicator 1b; and Engineering and Technology Indicator 3a
with Indicator 3b for conciseness and clarity.

On November 15, 2022, the Michigan State Board of Education voted to approve the proposed draft
of the Early Childhood Standards of Quality for Birth to Kindergarten.

Support for All Learners

Early in the process of developing the Early Childhood Standards of Quality for Birth to
Kindergarten (ECSQ B-K), the Review and Revision Committee decided to form two subcommittees
to focus specifically on the needs of diverse learners. The Diversity, Equity, and Inclusion (DEI)
Subcommittee was formed to develop a set of recommendations focused ensuring that the
standards are equitable and inclusive of learners with diverse backgrounds and abilities, while the
Multilingual Learner (MLL) Subcommittee was formed to develop a set of recommendations focused
on support for multilingual learners.

Support for Multilingual Learners

The MLL Subcommittee chose to use the term Multilingual Learner (MLL) rather than Dual-
Language Learner (DLL) to be inclusive of all children who speak or are exposed to more than one
language. Michigan, like the rest of the nation, has seen a rise in the number of MLL children in
early learning and care environments.

According to WIDA (2021), multilingual learners thrive in early childhood spaces where they feel
their languages and cultural practices are valued. Thus, a primary goal of the MLL Subcommittee
was to provide support for educators in recognizing and promoting multilingual learners’ home
languages and cultures as assets to their growth, learning, and development. The ECSQ B-K
guides educators to strengthen and build on children’s linguistic and cultural foundations, partner
with families, and support all children in becoming productive learners and citizens.

While previous early childhood standards included a separate section for dual-language learners,
the MLL Subcommittee recommended that the standards reflect multilingual and monolingual
children’s parallel learning process: children learn language in the context of acquiring content
knowledge and life skills. Thus, MLL support has been embedded throughout the standards.

Inclusion of Children with Differing Abilities

According to the National Association for the Education of Young Children (NAEYC) and the
Division for Early Childhood of the Council for Exceptional Children (DEC) (2009), the ideal
result of early childhood inclusive experiences is threefold: a sense of belonging, positive social
relationships, and for children to reach their full potential of learning and development. Thus, a
primary goal of the DEI Subcommittee was to provide support for educators in individualizing the
support, care, and education they provide.

The ECSQ B-K provides standards, examples of observable behaviors, as well as strategies and
practices for educators along a continuum from birth to kindergarten. This allows educators to easily
adjust their plans, approaches, and expectations based on each child’s unique developmental
needs and abilities. The examples of children’s observable behaviors in the ECSQ B-K also
specifically include children with differing abilities, such as those who use American Sign Language
(ASL) or mobility devices.
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Additionally, the ECSQ B-K Program Quality Standards recommend a variety of supports for
inclusion, such as administrative supervision of any Individualized Educational Program (IEP) or
Individualized Family Service Plan (IFSP) requirements, room arrangements that take into account
children and families with mobility devices, and professional learning focused on inclusion, inclusive
supports, and children’s mental, social, and emotional health.

Addressing Equity in Early Childhood

According to NAEYC, the goal of equity in early childhood is to “eliminate differences in educational
outcomes as a result of who children are, where they live, and what resources their families have,”
which impact children’s ability to “achieve their full potential as engaged learners and valued
members of society” (2019).

Through the recommendations of the MLL and DEI subcommittees, the standards are built upon a
framework of awareness and responsiveness to these issues, and seek to support the individual
and collective needs of all children across the full range of backgrounds and experiences, including
culture, family structure, language, racial identity, gender, abilities and disabilities, religious beliefs,
or economic class.
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How to Read and Use the Standards

The Early Childhood Standards of Quality for Birth to Kindergarten are divided into two major
components: the Early Learning and Development Standards and the Program Quality
Standards. These are then separated into domains or sections.

Early Learning and Development Standards Program Quality Standards
m Approaches to Play and Learning m Program Philosophy
m Social and Emotional Development m Administrative Support, Staffing,

m Physical Development and Health and Professional Learning

m Communication, Language, and Early m Program Evaluation

Literacy Development m Family Partnerships
m Creative and Expressive Arts m Environment of Care and Learning
m Mathematics m Child Assessment
m Engineering and Technology m Physical and Mental Health
m Science m Community Collaboration

m Social Studies

Within each domain, the Early Learning and Development and Program Quality goals are broken
down into specific indicators of development or quality.

Each indicator provides details for different aspects of the overall goal. For example:

Goal 5 Measurement: Children show a growing understanding of the concepts of quantifying and comparing.
(HS ELOF: P- MATH4 P-MATH 8; P-SCI 3) (M| PTEC-BK: M.17; M.18; M.19; M.20) (MAEYC-ELPAS: 2.F)

Self-Reflection Questions

What questions can | ask to support children as they begin to understand how to compare and quantify objects? What materials will | provide in
the learning environment to support children’s growing understanding of comparison and measurement? What activities and routines will | plan to
engage children in the process of comparing and measuring?

ndicator 5a. Notice and recognize that things in their environment can be measured (length/height, weight, area,
volume, temperature, time).
(See also: Approaches to Play and Learning Indicator 1, Mathematics Indicator 3b, Mathematic Indicator b, and Science Indicator 1a.)

Indicator 5h. Compare things in their environment and use the language of measurement (lighter, darker, long,
longer, big, bigger, etc.) to describe them.

(See also: Physical Development and Health Indicator 1¢, Mathematics Indicator 2¢, Mathematics Indicator 4b, Science Indicator 2a, and
Science Indicator d¢.)

ndicator 5c. Use non-standard and standard tools and units of measurement.
(See also: Mathematics |ndicator 2a and Mathematics Indicator 2¢.)
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The Early Learning and Development Standards define children’s growth and development as a
continuous progression beginning at birth.

All goals and indicators of these
standards reflect that progression

through the Examples of
Children’s Observable

Behaviors, which provide details
around some behaviors children
may display as they develop in a

particular indicator.

And when there are no expected

behaviors that would show
development for a particular
age group.

Each goal includes Self-

Reflection Questions to support

early childhood professionals
in thoughtfully considering and
refining their own practices.

Alongside the Examples of

Children’s Observable Behaviors,

Examples of Supportive

Strategies highlight instructional

practices early childhood
professionals can incorporate

into their own practice to support

specific indicators, segmented

into “Birth to 36 months” and “3

to 5 years” age clusters.

These examples are powerful
coaching and professional
learning tools to support
educators in more deeply
understanding the variety of
behaviors that demonstrate
children’s development, and
in thoughtfully considering
their practice in support of
children’s development as
they grow in their roles as
educators and caregivers.

Indicatar 3a. Express and share their own interests, ideas, or opinions freely

{See a0, Anproaches o Play ,a.ul.mr_ ng Insiicaior da, Socsal and Emebora) Dewetopment Indicator 23, Social and Emobona! Deyvelopment
Inclicatr 24, and Creative and Expressive Ars Indeator 3.

Exam ples of Children's Observable Behaviors Examples of Supportive Strategles

et might this. look like? The chid may... The eady childhood professional can

Binha |= anmwmwmmamm - when & child shows a prefe
manths | w Show of foods. For axample, saying, “You really ke the ratile!

e1a | ® Dump a container of toys. big Surpene waant X7 Let's try gmin aed find out
o] [ et o mbsadeithbogirior s i Kyou s Knben ¥s pot s o mprien. o5/ 7
g | Ask for a favorite story to be read or told. ooy
months | ™ Choose a favorite shirt to wear.
= Carry toys from one interest area to another. e
TV T TR TR STy WO TR TR T TR s, and
I ] 3¢ they can frish their partng. Such as what they
ru Brng » tevonte book of 1oy rom home 10 $how cthen. - :m:;:mm-‘:;mmm

ayears | w Save s seat for  frienc

= Show a preference for whers to sit during large group Eme. Py, Raaribmins Kidy ol ey anc B B

to help create props to support ihose expenences.
Ask questions to encourage chikiren 1o make
Read a story they wrote aloud 10 familiar aduits and children. f .
g a"'na“'mmm_‘“ o decisions and eapress their preferences, such o
Fyvars u Bogin ot saying, “What will you do next?” and “Tel me about
Piaydough indep i the choices yau made in your artwork?

Indicator 5c. Develop an awareness of how foods look, feel, taste, and smell different; how different foods affect
their bodies; and how foods are sorted into food gmups.
[See alic: Approashes o Play ard nu £ 1k, Physical Developmant and Healih ingealr 1a, Physca!
ncicator 4. Malbematss Indicat 2 a0 Techoaios Indi 1

ek and Health

Blrth-a n Emer in = Sl with children during mealiimes and describe the
monins = Offer new foods many timea.
= Provide sensory baxes that alow children io smell
— el il L different scents or fesl derent leatures withoul
1228 | and allowing them ko make the | seping the objects inside.

= Express preferences about focds based on taste, iexiure, and sometimes
colar

= Fefuse foods that make their bodies feel uncomfortable.
= Identify some foods. such as fruits and vegetables, ane grown on farms,
sometimes

g
H

Goal 1 Scientific Thinking: Children explore and demonstrate curiosity about the world around them.
[HS-ELOF: IT-C 1; IT-C 2; IT-C % IT-C 4; IT-C 5; IT-C 6; IT-C 7; IT-C 10; P-LC &; P-3CI 1; P-SCI 2; P-5CI 3; P-SC| 4; P-5CI 5; P-SCI 6} (M| PTEC-
BK:IT2; S.1; 5.2; 5.4; S.6; 5.7) (NAEYC-ELPAS: 2.G)

Self-Reflection Questions
What maherlals and experiences can | provide to encourage children to explore and express their curiosity about the world? How will | model curiosity,
b . gation, and ion? In what ways will my interactions with children support the development of their scientific thinking skills?

Explore and develop increasing control over fine motor and large motor movements.

{8ee aso” Shymcal Development ard Heaith Ingieatos 26, Privsicsd Deveioprrent and seam indicator 39, Peicgl Developrent and Heaith
Iiicatar 3. Plosical Developmenl ard Heallh Indalor

Exampies of Children's Observable Behaviors
WWhat maght thea look ke ? The chia may

= Bagin 1 intentiorally mave their hands and fingers - Mrmmmmm.
= ccheese cubes, or dry cereal for them to feed

Examples of Supportive Strategies | themsetves.

The early childhood professional can...

= Offer children finger foods such as crackers,

pillows, floor mats, and other soll
cheese cubes, or dry cereal for them to feed I materals to create safe areas for chidren 1o pull up.
themselves. Joer. ;:“"""
N 2 - ‘movement games and fingerplays, such as if
= Provide paint brushes, large crayons, markers, and s e sper for | Youe Haopy and You Know It ltsy Bitsy Spider,

a°d Hokey Pakey.

finger paints for children to make marks on paper.
= Provide playdough and tools for children to roll,
squeeze, pound, and manipulate the dough.
= Use wedges, pillows, floor mats, and other soft I
materials to create safe areas for children to pull up ——— - -
and to climb. Invite children to set the table with napkins, plates,
= Play movement games and fingerplays, such as If | and flatware.
You're Happy and You Know It, Itsy Bitsy Spider, Provide children with opportunities to serve

and Hokey Pokey. themselves food and to pour their own drinks.
pr: = Provide child-size tweezers and clothes pins to pick
b I: m':a:u:c 2 w’.‘.&"‘.‘m‘f.':.,,m up small objects, such as pompoms, cotton balls,

| ® Draw siraight and curved ines o create pichures. r? e

» Use somsors 5 cul pases, and :_'nanlpula_uves. .
P ——— e | Provide pencils, crayons, markers, paln_ls and
= Match and repeat a rhythm demonsrated by afamiiac | brushes, and other fine motor art materials.

their feet back and forth (lefi-right, lef-right] fiol
e e e fowa. | = Play Red Rover, Hokey Pokey, Freeze Dance and

sye | :sen:cl!mu with maee prectsion, cuting slong dofied o other movement games.
« Show more contial in making intsntional madks, such as| 8 P12y music with various tempos and mooeds to
[ encourage different kinds of movements and
= |mitade & famikar adult's movements when irying 1o leasr| dancing.
of the tima. : -
Syears | u Match the beat cf a song when playing an nstument o @ Model galloping, skipping, and other complex large

= Uise fina motor skills to pinch, push, and motor movements.
wart "
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The Program Quality Standards define key aspects of high-quality programs and settings.

All goals and indicators outline components of these standards and highlight a variety of ways a
program may demonstrate or work toward a specific indicator through a set of Strategies and

Questions to Consider.

Indicator 3b. Annually evaluates early childhood professionals and support

staff performance according to program philosophy and policies based on local,
state, and national standards and/or competencies using a variety of tools and

techniques (e.g., observation, self-evaluation). (See also: Program Philosophy Indicator
1d.)

Strategies and Questions to Consider:

= Use evaluation tools and techniques that reflect the specific role of the person being evaluated.
For example, a program might use the Michigan Home Visiting Core Knowledge Areas to evaluate
home visiting staff members’ professional competencies.

= Are program staff expected to perform their duties in alignment with the program philosophy?

= Refer to the program philosophy to ensure evaluation tools reflect the goals of the program.

Like the Examples of Observable Behaviors and Examples of Supportive Strategies in the Early
Learning Development Standards, these strategies and questions are a support tool for early
childhood administrators, as well as educators, caregivers, and coaches.

EARLY CHILDHOOD STANDARDS OF QUALITY FOR BIRTH TO KINDERGARTEN 11
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Approaches to Play and Learning

The Approaches to Play and Learning domain focuses on the dynamics of learning how to learn
on one’s own and in the company of others. This is demonstrated through the relationship between
thinking, learning, and acting, as well as the interaction between learners and their environment.

Children are naturally curious, creative, and playful. The drive to explore, experiment, discover, and
learn is present from birth. As young children grow, they acquire and refine strategies for learning,
and strengthen their ability to concentrate, persist, problem-solve, make choices, and regulate their
impulses, among other needed skills. Each of these is crucial to their ability to gather, process, and
master more and more sophisticated skills, and to acquire greater knowledge.

Goals and indicators in the Approaches to Play and Learning domain are expressions of positive
attitudes, skills, and learning processes that (combined with wide-ranging content knowledge)
build foundations for lifelong learning and responsible living in a continuously changing world. An
important focus of Approaches to Play and Learning is on using the attributes of being literate
and educated for the betterment of self, eventually living as a positive member of society.

The goals of the Approaches to Play and Learning domain are:

Goal 1 Curiosity and Flexibility: Children learn about themselves and the world around them
through purposeful play.

Goal 2 Play and Imagination: Children demonstrate increasingly complex play styles.

Goal 3 Initiative, Persistence, and Problem-Solving: Children engage in explorations and
interactions with confidence.

Goal 4 Self-Regulation: Children develop an increasing ability to manage their emotions and
behaviors.
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Goal 1 Curiosity and Flexibility: Children learn about themselves and the world around them through purposeful
play. (HS-ELOF: IT-ATL 5; IT-ATL 7; IT-ATL 8; P-ATL 8; P-ATL 9; P-ATL 11)

Self-Reflection Questions
What kinds of open-ended materials can | include in my learning environment for children to use in their play? What questions can | ask to help children
think about what things are, what they’re used for, and how they work? How will | encourage sensory play and other open-ended exploration?

Indicator 1a. Use play to interpret and understand the world around them.

(See also: Approaches to Play and Learning Indicator 1b, Physical Development and Health Indicator 1a, Communication, Language. and Early
Literacy Development Indicator 4a, Mathematics Indicator 1a, and Science Indicator 1a.)

Examples of Children’s Observable Behaviors Examples of Supportive Strategies
What might this look like? The child may... The early childhood professional can...

Birth-s | ™ Discover their fingers and toes. m Provide a variety of sensory objects and materials
months | ™ Examine a toy. to engage the senses (touch, smell, taste, etc.).

m Reach out to a familiar adult. m Play interactive games, such as Peek-a-Boo and

) » This Little Piggy.
614 | ™ Play Peek-a-Boo with familiar adults. . m Narrate and engage with children’s play. For

months | ™ Use a spoon to eat: and then later as a drumstick. example, saying, “What do you see in the mirror?

= Watch themselves in a mirror. It's you! Can you see me in the mirror, too? Let's

wave to our reflections!”

12-26 Tap a toy on the floor or bang on the bottom of a bowl to make noise.
- 4 g m Use puppets and toys to illustrate actions or tell a

months | m “Drive” a toy car around the playground.

story.
24-36 | m Rock a baby doll and tuck it in with a blanket.

months | m Crawl around on the floor, pretending to be a puppy.

e m Use felt pieces to recreate a story told by an adult. m Talk about the connections between stories and
m Play “house” or other pretend games alongside other children. children’s lives, such as, “In the story, Kai has a

_. . . . new baby brother. Who here has a new baby at

m Pretend to be a firefighter when playing with dramatic play props. home?”

4 years | m Ask other children to join them in pretend play. = Provide a variety of props and other open-ended
= Use props as part of pretend play. materials for dramatic play.

m Join children’s pretend play and extend their
thinking by asking questions, such as, “What pets
are here to adopt?” and “What food do they need?”

m Use interactive technology and/or other materials to create a story with other
5 years children.
m Assign roles as part of pretend play.
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Indicator 1b. Explore, investigate, and ask questions about the world around them.

(See also: Approaches to Play and Learning Indicator 1a, Physical Development and Health Indicator 1a, Physical Development and Health
Indicator 5b, Communication, Language, and Early Literacy Development Indicator 4a, Mathematics Indicator 1a, and Science Indicator 1a.)

Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

m Smile at an adult or older child making funny faces at them. m Provide a variety of sensory objects and materials
Birth-s | ™ Turn their head toward voices or other sounds. to engage the senses (touch, smell, taste, etc.)
months | ™ Put objects in their mouth. m Voice an interpretation of what children might be
m Reach for a favorite toy. thinking, such as “That car rolls fast on the hard
m Open their mouth to try a new food. floor, doesn'’t it? It’s a lot faster than when you
push it on the carpet...”
6.14 | ™ Move orreach toward preferred toys. L _ m Engage with children’s play, asking questions and
months | ™ Turn their head away from a food they haven’t enjoyed in the past. modeling new ways to use the toys. For example,
= Shake, bang, or throw a toy. when a child is banging a block on the floor,
12.26 |™ Turn a toy over in their hands to explore how it works. ?ns(;(ér;@l’i’n O:csv(\j/(:oy?au V;’:(:tr tr?ar:jl(()i r;o:jsrlejfn e
months | ™ Pull and push a toy car on a hard floor to watch it roll. 9 P :
m Ask simple “why” questions.
24-36 | ™ When a familiar adult or family member leaves, ask when they will come back.
months | ™ Pick up leaves on the playground and squeeze to feel the different textures
(crunchy brown leaves, soft yellow leaves, etc.).
m Watch the ants move around in an ant farm. m Provide a variety of materials that encourage
e m Throw a ball straight down at the sidewalk to see how high it will bounce. exploration and experimentation.
m Mix colors together when painting and notice how the colors change. m Plan opportunities to explore the natural world,
m Ask a familiar adult why another child is crying. such as nature walks, classroom pets, or
observing insects.
m Try using blocks of different sizes to balance a scale. = “Wonder” aloud and model the process of
m Use twigs and rocks to build a small structure. experimenting or gathering information to find
4 years | m Ask questions about their observations, and other things that interest answers.
them, such as “Why are the leaves yellow?” and “Why don’t you like to eat
oranges?”
m Use digital technology and/or books to find information about astronauts and
5 years space. . .
m Use a magnifying glass to look at varying leaf patterns.
m Pull a toy car backward across the floor to find out if it will roll forward on its own.

APPROACHES TO PLAY AND LEARNING

EARLY CHILDHOOD STANDARDS OF QUALITY FOR BIRTH TO KINDERGARTEN 15




Indicator 1c. Reconstruct their ideas about the world around them based on new thoughts and information.
(See also: Approaches to Play and Learning Indicator 4b and Engineering and Technology Indicator 1b.)

Examples of Children’s Observable Behaviors Examples of Supportive Strategies
What might this look like? The child may... The early childhood professional can...
m Reach for a favorite caregiver or family member when being held by m Provide a variety of interactive toys and materials.
Birth-8 someone else. m Watch for opportunities to interact and engage with
months | m Open their mouth to try a new food. children during their play. For example, modeling
m Look for a toy that has rolled behind a shelf (object permanence). how to use a new toy or engaging in pretend play
- ] ] - by “galloping” a toy horse across the floor and
614 | ™ Pass a toy to a familiar adult as if asking for help figuring it out. making “neigh” sounds.
months | ™ Try to imitate adults winking or maklng fu_nny faces. _ = Model hello/goodbye interactions, as well as
m Watch an adult wave “bye-bye” and mimic the adult’s actions. exaggerated facial expressions to show various
m Move to “Head Shoulders Knees and Toes” and try to point to the correct emotion_s, SHCh as 1 g Sm".e’ SEIg e .
bod rt and saying “Yay!” when a child pulls up for the first
12-26 ocy parts. : : . time
months | ™ Based on their own experiences, begin to make connections between :

animals and the sounds they make—*woof” for a dog, “neigh” for a horse,
etc.

m Watch a familiar adult manipulate a toy, and then try to use the toy the same
way.
24-36 | m Pour water into a container until it overflows.
months | m Create more detailed “definitions” of objects as they have broader
experiences with the world around them, such as being able to tell the
difference between a cow and a dog.
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Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

Repeat or copy friends’ words and actions.
e .I;lotice that someone has changed their hair cut or color and tell others about
it.
Try a new food they’re hesitant about it and discover they like it.
Discuss and compare the ways their family is the same as and different from
others. “I have two sisters, but you only have one.”
Watch seeds grow into plants.
4 years When looking at pictures of everyone’s families, ask another child, “Is that
your dad in that picture? This is a picture of my mom!”
Adapt their behaviors based on the setting and situation — such as being
quiet in a library or running on the playground.
Read and request stories about people going camping after their family
plans a camping trip.
Use the correct names of different types of dinosaurs—identifying something
5 years « » ‘s »
as “a stegosaurus” rather than “a dinosaur.
Recognize that each child has their own likes and dislikes. For example:
“Sierra doesn'’t like peas, but | do!”

“Wonder” aloud and narrate new experiences,
such as trying a new food or touching a child’s pet
rabbit.

Plan and encourage opportunities for children to
notice and talk about similarities and differences,
such as charting and discussing the types of pets,
favorite foods, or number of siblings the children
have.

Clearly and accurately label the materials in the
learning environment.

Use correct terms for whatever subject is being
discussed, such as pointing out the head, thorax,
and abdomen of an insect, or koala instead of
“koala bear.”

APPROACHES TO PLAY AND LEARNING
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Goal 2 Play and Imagination: Children demonstrate increasingly complex play styles. (HS-ELOF: IT-ATL 6; IT ATL 8;

IT-ATL 9; P-ATL 12; P-ATL 13)

Self-Reflection Questions
How will | engage with children to encourage them to explore and experiment in their play? What questions can | ask to help children think about
the different ways things can be used? How will | encourage sensory and pretend play and other open-ended exploration?

Indicator 2a. Initiate, join, and take turns in play with others.
(See also: Social and Emotional Development Indicator 4b and Communication, Language and Early Literacy Development Indicator 3a.)

Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

Birth-8 Coo and babble to engage with others.
months Watch a spoon with food as it comes toward their mouth.
Play Peek-a-Boo and other turn-taking “serve and return” games, with
6-14 familiar adults.
months Imitate the simple gestures of others, such as waving bye-bye.
Make a sound to get a new adult’s attention.
Mimic other children’s noises and movements.
12-26 Focus on their own play without noticing the play of others around them.
months Participate in simple adult-guided turn-taking games alongside other
children. For example: “I clap, you clap!”
Respond to another child running by also beginning to run.
Watch others as they engage in play.
24-36 . . . .
months Play alongside others en_gaged in the_ same activity, §uch as building a block
tower next to another child who is doing the same thing.
With adult support and guidance, take turns with a toy.

Talk to children about their play, particularly when

a child seems interested in what someone else is
doing. For example, “Did you see that Sascha is
playing with the drum? Bang, bang! Do you want to
play with a drum too?”

Engage children in turn-taking and mimicry

games. For example, Peek-a-Boo, “I clap, you
clap!”, mimicking children’s noises back to them,

or saying, “When | get to the part of the story with
the clock, I'll say, ‘tick tock’, and then you say, ‘tick
tock’!”

Model hello/goodbye and other interactions.
Provide a variety of toys and materials, and enough
of each type that multiple children can play.

APPROACHES TO PLAY AND LEARNING
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Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

m Play with blocks “with” another child, but without coordinating what they are
Do each building.
m Wait for their turn in a line to go down the slide.
m Begin to show preferences in who they play with.
m Invite other children to join in pretend play or games.
m Accept invitations from other children to join in their games and pretend play.
m Play a simple board game with other children.
e m Wait until a timer goes off to signal their turn at the computer.
m Pass dishes during a family-style meal and wait for another child to pour the
juice.
m Follow a suggestion that they will pretend to be superheroes rescuing
someone in their outdoor play.
m Suggest that a child joining the play can be “the uncle” or “another
superhero.”
m Listen to other children share their journal entries.
m During interactive and shared writing experiences, contribute to the group
5 years . . .
story without speaking over other children.
m Propose ideas to expand a block city by adding a fire station.
m Collaborate with other children to develop, share, and follow rules or
expectations in their play together.

Model sharing and interacting with others during
play. For example: “Edison is waiting by the table.
Let’s invite her to draw pictures with us. Edison, do
you want some paper to draw on?”

Provide a variety of materials, and enough of each
type that multiple children can play.

Read stories about children playing together.
Encourage extended play and find ways for
children to save their in-progress creations from
day to day.

Encourage children to help and support each other,
such as by sharing limited materials and coming up
with ideas to include them in play.

Engage with children’s pretend play and extend
their thinking with open-ended questions and
suggestions for how to include others, such as
“We’re playing restaurant. You’re the cook and

I’'m the waiter. Maybe Aaliyah could be our first
customer!”

APPROACHES TO PLAY AND LEARNING
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Indicator 2b. Demonstrate imagination and creativity in their play.

(See also: Creative and Expressive Arts Indicator 1a.)

Examples of Children’s Observable Behaviors

Examples of Supportive Strategies

What might this look like? The child may...

The early childhood professional can...

Birth-8 | m Choose a favorite toy from a collection of toys. m Provide a variety of toys and materials for children
months to explore and manipulate.
. m Model actions and encourage children to repeat
6-14 - Il'JOOK 2 h'ddin t(l)ys. d other *h hold obiects” for ol them, such as playing Peek-a-Boo.
months | Wse sp;)oonts), (:W s,tantho f\r ogse 0 | ovjec $th or piay. m Join in children’s pretend play and extend their
= VVave bye-bye o a foy Ihey have been playing with. thinking through modeling, such as pretending to
= Push a doll in a stroller. burp a doll or miming eating a plate of food with an
12-26 | m Use a necktie or boa as a snake. invisible fork.
months | m Use a hat as a container to carry toys.
m Use a toy brick as a phone to “talk” into.
m Pretend that small blocks or crayons are ingredients in their pretend soup.
24-36 | m Pretend to be a puppy.
months | m Put on a baseball cap and pretend to be an older sibling.
m Make “dinner” with playdough.
m Compete 3- or 4-piece puzzles. m Encourage children to use their bodies creatively,
3vears | ™ Use yellow and orange paint to paint a picture of how sunny it was such as inviting children to fly like airplanes or hop
y yesterday. like frogs.
m Sing a song they made up. m Engage with children’s pretend play by asking
] questions, such as what food they’re making in the
= Make up storles,. songs, and danges. kitchen, how a doll is feeling, or what role they’re
4 years | m Use a stuffed animal as a “baby” in pretend play. playing.
m Build a crib out of blocks to use in pretend play. = Use dramatic play props to retell stories.
= Complete a puzzle independently. [ Regularlyhr'?dtate materla}[ls n; the d.ra}[ma;lc pllalyf
5vears | ™ Set up chairs and other props to represent an experience they’ve had, such area so children <t:1an ac tou' avariety ot rea -tl ©
y as being on an airplane, and ask other children to pretend to be characters 2{pENlEEE, S G VST, Gelsny Sielts, Cr
like the flight attendant, pilot, and passengers. restaurant.

APPROACHES TO PLAY AND LEARNING
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Indicator 2c. Propose and explore possibilities for how things work, what they might do, or what they might be.

(See also: Engineering and Technology Indicator 1a.)

Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

Provide mirrors for children to look at themselves.
Provide a variety of sensory objects and interactive
materials to explore and experiment with.

Interact and engage with children during their play.
For example, modeling different ways to use a toy.
Provide ample opportunities for children to explore
and experiment, such as water or sensory play,
paint and playdough, and time outdoors.

Birth-8 Discover their hands and fingers by moving them into view and wiggling their
months fingers.
Drop or throw a block and watch to see what happens.
6-14 . . .
months Tip a sippy cup upside down and watch to see what happens.
Smack their hands into the water table to see what happens.
12-26 Pull stringed toys behind them.
i Drop a toy from a highchair and then look over the side to see it on the floor.
months . .
Put toys into a container and take them back out.
24-36 Put things into and take things out of containers.
months Put toys into a hat to carry them to another area.
Stack blocks to make a tower.
Take a connecting-block construction apart and put it back together in a new
3 years way.
With adult support, predict that a car going down a ramp will go faster than
one rolling across a flat floor.
Suggest that two friends arguing over a toy can take turns with it.
Capture a caterpillar to have as a pet.
4 years Participate in a discussion about what plants need to grow and draw pictures
of the way the seed they planted is growing.
Suggest a new ending to a familiar story.
Use art scraps to build a bridge.
5 years Guess how long it will take for a snowball to melt after they bring it inside,
and then set a timer to test their prediction.

Encourage children to try different ways to think
about or do things, and reassure them that there is
more than one “right way” to do something.
Provide a variety of materials that encourage
exploration and experimentation.

“Wonder” aloud and model the process of
experimenting or gathering information to find
answers.

Allow children to move materials from one learning
area to another.

Listen and engage in conversations with children as
they share their thoughts and ideas.

APPROACHES TO PLAY AND LEARNING
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Goal 3 Initiative. Persistence, and Problem-Solving: Children engage in explorations and interactions with

confidence. (HS-ELOF: IT-ATL 3; IT-ATL 4; IT-ATL 6; IT-ATL 7; P-ATL 6; P-ATL 7; P-ATL 10)

Self-Reflection Questions
What questions can | ask to encourage children to express their own ideas with confidence? How will | support children in trying something new or
continuing a task they don’t succeed with the first time? How will | ensure children see me as a trusted adult they can ask for help?

Indicator 3a. Express and share their own interests, ideas, or opinions freely.

(See also: Approaches to Play and Learning Indicator 4a, Social and Emotional Development Indicator 2a, Social and Emotional Development
Indicator 4d, and Creative and Expressive Arts Indicator 3b.)

Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

Birth-8 Vocalize their excitement when playing with a favorite toy. Acknowledge when a child shows a preference.
months Show preferences in different kinds of foods. For example, saying, “You really like the rattle!
] Shake, shake, shake!”, “Oh, boy, that taste was a
6-14 Dump a container of toys. big surprise, wasn't it? Let’s try again and find out
months Tip a sippy cup ups!de down and watch to see what happens. if you like it when it's not such a surprise, okay?”,
Smack their hands into the water table to see what happens. or “Oh, you’re wearing your green shirt! Is that one
12-26 Point to show others something they think is interesting. your favgrlte? , ,
G Play with a favorite toy consistently. Invite children to choose between multiple pptlons,
such as between two books to be read during story
Ask for a favorite story to be read or told. time.
24-36 . .
months Choose a favorite shllrt to wear.
Carry toys from one interest area to another.
Share stories about what their family did over the weekend. Plan opportunities during gathering times for
3 years Repeatedly ask for the same story to be read. children to share their thoughts, opinions, and
Ask to use alphabet stamps from the writing area so they can finish their painting. experiences, such as what they’re looking forward
] ] to today or what they did over the weekend.
Bring a favorite boqk or toy from home to show others. Allow children to help decide what new dramatic
4 years Save a seat for a friend. o . play experiences they would enjoy, and invite them
Show a preference for where to sit during large group time. to help create props to support those experiences.
Read a story they wrote aloud to familiar adults and children. Ask questions to encourage children to make
T Choose a math activity over an art activity. decisions and express their prsferenc‘:‘es, such as
Begin mixing ingredients to make playdough independently. saying, What will you _do next?” and T”eII me about
the choices you made in your artwork?

APPROACHES TO PLAY AND LEARNING
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Indicator 3b. Show an increasing ability to maintain concentration, persist in, and complete a variety of tasks.
(See also: Social and Emotional Development Indicator 2b, Physical Development and Health Indicator 4d, and Creative and Expressive Arts

Indicator 2c.)

Examples of Children’s Observable Behaviors Examples of Supportive Strategies
What might this look like? The child may... The early childhood professional can...
Birth-8 | m Sustain eye contact with a familiar adult. m Focus on the child during feeding and diapering,
months | m Ignore noises to focus on engaging with a familiar adult. maintaining eye contact and communication with
that child.
6-14 | m Repeatedly push a button on a pop-up toy to watch what happens. = Arrange the environment strategically to create
months | m Continue to focus on a snack while someone is reading aloud. smaller “spaces within the space” that offer children

m Continue to focus on eating while another child is crying. opportunity to concentrate and engage with

12-26 : : 1 F - materials more deeply.
months | ™ tthlr:[w look through the pages of a book while activity continues around = Encourage ohi drenPsyefforts -
: stacking blocks or interacting with a toy to get the
m Listen to a story being read aloud while another child is wiggling on the desired effect.
24-36 carpet nearby.

months | m Stay engaged in high interest play for several (10-15) minutes, such as
sand/water table play, playdough, or fingerpaint.
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Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

3 years

Persist in trying to zip their coat.

With adult support, work on a puzzle for a short time while other children
work on other puzzles.

Look for a missing piece in a puzzle and then return to working on the puzzle.

4 years

Persist in trying to tie their shoe.

Continue working on a painting until they are satisfied with the results.

Ask an adult to save an activity or project so they can continue working on it
later.

Retry or attempt a new strategy to rebuild a fallen block tower.

Continue working on a puzzle until they are finished, while other children
move on to another activity.

5 years

Return to a drawing, story, or journal entry over a period of days to add more
content or detail.

Begin to explore longer books that may be read over a period of several days.
Respond “I'll come play as soon as I'm done” when another child invites
them to play.

Keep working on an activity even after another child interrupts to show them
something.

Complete a cycle of activity (select materials, work to their satisfaction,
clean up, return materials), such as choosing a glitter pen and butterfly
paper, writing a brief letter to their grandparents, putting the letter into their
backpack, and returning the pen and extra paper to the shelf.

Support children’s problem-solving through
encouragement, strategic observations, and
questions such as, “Have you noticed that this
(puzzle) piece is flat along one side?” or “What
would happen if you turned that piece? Would that
help it to fit into that space?”

Acknowledge children’s frustrations with reflective
language and empathy, providing support and
encouragement to continue their efforts.

Allow ample time in the daily schedule for children
to enter into deep, concentrated periods of work
and play. Provide cues and notice when transitions
are coming up to allow children time to finish their
work and save projects still in progress.

Provide space for children to save projects in
progress.

Model the cycle of activity during work/choice time.
Coach children to consider available choices, select
activities, then complete and clean-up materials
when finished to further reinforce the cycle of
activity.

APPROACHES TO PLAY AND LEARNING
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Indicator 3c. Set aside fear of failure when beginning a new or challenging task.
(See also: Social and Emotional Development Indicator 1b and Physical Development and Health Indicator 1e.)

Examples of Children’s Observable Behaviors Examples of Supportive Strategies

What might this look like? The child may... The early childhood professional can...

Birth-8
months

m Create spaces where children can safely take
risks and test their bodies, including walking,
running, jumping, and climbing as their large motor
development progresses.

m Emerging

6-14 | m Let go of furniture to take a step.
months | m Begin to feed themselves.

12-26

months | ™ Try to climb stairs by turning backward to go down on their knees.

24-36 | m Try to climb stairs to slide down a “big” play structure.
months | m Insist on putting on their own coat. “I do it!”

D m Try to buckle their own car seat. m Allow sufficient time during transitions for children
m Try to zip their coat or tie their shoe. to practice dressing for the outdoors independently.
. m Model various attempts at trying a solution to
4 years | m Climb the rock wall on a play structure. a problem. Acknowledge and talk about when
something hasn’'t worked as expected and model
. o . trying again.
Syears | m Write using invented spelling. m Encourage children to try their own solutions to
problems.
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Indicator 3d. Identify when to seek support with a challenging task.
(See also: Social and Emotional Development Indicator 1a and Social Studies Indicator 1c.)

Examples of Children’s Observable Behaviors Examples of Supportive Strategies
What might this look like? The child may... The early childhood professional can...
Birth-8 s Emerging m Describe their actions as they assist a child, which
months helps to confirm that they’re there to support
6-14 the child. E.g., ‘I can see/hear that you are
months | ™ Emerging. uncomfortable. I'm glad you’ve shown/told me that.
Let’s check your diaper. | can help you into a dry
12-26 . . . diaper that will feel much better.”
months | * Bringitneirshoes to aifamiliaradult fornelp: m Make themselves available to help children if
needed, and ensure children understand this by
24-36 _ » . sharing verbally, such as saying, “Let’s get our
months | ™ Bring a marker to a familiar adult for help opening the cap. coats on to go outside. Bring your coat to me if you
need help to put it on.”
3years | m Ask a familiar adult to write their name on their artwork. m Ensure they are available and approachable when
N children are engaged in work/choice time.
4 years | m Ask a familiar adult to start a new program on the computer. = Model asking others for help when needed and
. ) point out situations when help might be needed,
o m Aska fgmlllar adult or another child to hold the top of a block structure as such as holding papers together while someone
they build the "tallest” tower. else sticks tape on them to hold them in place.
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Indicator 3e. Demonstrate a growing capacity to make meaning, find a solution, or figure something out.
(See also: Mathematics Indicator 1c and Engineering and Technology 1c.)

Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

Birth-8 . , . Encourage children’s repeated efforts to find
Begin to self-soothe by sucking their thumb.
months | ™ gl y sucking rnd solutions, such as stacking blocks, moving a bead
6-14 | m Begin to reach for their pacifier or blanket to soothe them when they are Lhorgr dggoaoEead maze, or turning the pages of a
months upset. Narrate or describe children’s efforts aloud, such as
12-26 | m Begin to make the American Sign Language (ASL) signs for “more” or “milk” saying, “Oh, that one fell off the stack. Will you try
months when their sippy cup is empty. again?
24-36 | m Use a sponge to paint instead of putting the paint on their hands.
months | m Help move pillows to make space to read a story in the cozy corner.
3vears | ™ Work with other children to complete a floor puzzle. Model thinking when trying to solve a problem or
Y m Use a ruler or wand to reach a toy that slid underneath a shelf. find an answer, “thinking aloud” about their ideas
. — ] . ] . and thought process.
m Actively participate in a large group discussion to create a list of Support children’s problem-solving through
oD expectations for the learning environment. encouragement, strategic observations, and
m Begin to use specific strategies to remember and find matches in a memory questions such as, “Have you noticed that this
card game. (puzzle) piece is flat along one side?” or “What
would happen if you turned that piece? Would that
help it to fit into that space?”
Acknowledge children’s frustrations with reflective
. language and empathy, providing support and
m Figure out how many snacks are needed for the whole group. encouragement to continue their efforts.
5years | m Negotiate with other children to decide who goes first in a game. Allow ample time in the daily schedule for children
m Discuss who will take which role during pretend play. to enter into deep, concentrated periods of work
and play. Provide cues and notice when transitions
are coming up to allow children time to finish their
work and save projects still in progress.

APPROACHES TO PLAY AND LEARNING
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Goal 4 Self-Requlation: Children develop an increasing ability to manage their emotions and behaviors.
(HS-ELOF: IT-ATL 1; IT-ATL 2; IT-ATL 5; P-ATL 1; P-ATL 2; P-ATL 3; P-ATL 4; P-ATL 5)

Self-Reflection Questions
How will | support children in expressing and managing their emotions? What strategies can | use, model, teach, and reteach that will help children
express their emotions in safe and meaningful ways?

Indicator 4a. Manage the ways they express difficult or strong emotions.

(See also: Approaches to Play and Learning Indicator 3a, Social and Emotional Development Indicator 2a, Social and Emotional Development
Indicator 4d, Communication, Language, and Early Literacy Development Indicator 2a, and Creative and Expressive Arts Indicator 3b.)

Examples of Children’s Observable Behaviors Examples of Supportive Strategies

What might this look like? The child may... The early childhood professional can...

Birth-8 . m Focus on the child during feeding and diapering,
months | Cry when distressed. maintaining eye contact%nd corr?municatign wi%h
that child.
614 | o put their thumb or pacifier into their mouth when distressed. = “Think aloud” about what children might be feeling
months and what they are noticing that makes them think
12-26 so. For example, “You're srr’]iling so big! | think you
months | ™ Hold a favorite comfort item when distressed. must be having a lot Of.fun! .
m Model exaggerated facial expressions to show
various emotions, such as wide eyes and mouth
. formed in a big ‘O’ shape to show surprise when
24-36 | m Seek out a familiar adult for comfort. something exciting happens.
months | @ When another child reaches for a toy they’re playlng Wlth, say, “Mine!” m Provide mirrors for children to look at themselves
and see their own expressions of emotion.
m Ask a familiar adult for help in handling another child’s actions, such as m Ensure they are available for children when they
Do asking another child to stop doing something. need help safely expressing their big emotions.
m Tell someone to “Stop!” m Support children in talking about how they feel.
m With adult guidance, take deep breaths to calm themselves. m Model and guide children in taking slow, deep
] . breaths when they are upset or frustrated, until they
= Walk away from an upsetting situation. _ . can make choices about how to handle challenges
Ao m Express frustration by sto_mplng their feet or making a growllng.sound. and express their emotions.
m Tell someone they are being “mean” or doing something upsetting.
m With adult reminders, take deep breaths and/or talk through their emotions.
e m Explain why they are angry, sad, frustrated, etc.
m Use self-talk and breathing techniques to help them manage strong emotions.
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Indicator 4b. Manage their actions and the ways they communicate, increasingly referring to their previous
experiences.
(See also: Approaches to Play and Learning Indicator 1c and Engineering and Technology Indicator 1b.)

Examples of Children’s Observable Behaviors

Examples of Supportive Strategies

What might this look like? The child may...

The early childhood professional can...

Respond to children’s individual needs and
schedules.

Post a picture schedule at children’s eye-level and
refer to it when talking to children about what will
come next.

Birth-8 Begin to self-sooth when waiting for attention or to be picked up.
months Put their thumb or pacifier into their mouth when distressed.
6-14 Move across the floor to get a favorite comfort item.
months Seek out a familiar adult for comfort, attention, or reassurance.
When the toy car they want to play with is in use, allow a familiar adult to
12-26 .
redirect them to the dump truck.
months .
Hold up an empty cup to ask for more water or milk.
Listen to the story a familiar adult is already reading while holding their
24-36 choice of book in their lap.
With adult support, begin to use words or signs to express their wants and
months
needs.
With adult support, wait for their turn on the slide.
3 vears Engage in a new activity for a short time before returning to a favorite toy or
Y activity.
Participate in a group cooking experience, helping to measure the
4 vears ingredients and then wait for the food to be ready before getting to taste it.
J Use a paintbrush for an art project because they remember not liking the
texture of the paint on their hands.
5 vears Wait to eat dessert until the end of their meal.
y Try not to tell someone about a surprise gift or event

Post a picture schedule at children’s eye-level and
refer to it when talking to children about what will
come next.

Establish, teach, model, and reteach routines and
processes for the learning environment, such as
what to do when finished eating lunch and where
materials belong on the shelves.

Model and “think aloud” about past experiences
when making decisions, such as saying, ‘I
remember that my ears were cold when we went
outside this morning, so I'm going to wear my hat
when we go out this afternoon,” and “| remember
tasting this food the last time it was served, and |
liked it a lot, so I'm going to ask for it again.”

APPROACHES TO PLAY AND LEARNING
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Indicator 4c. Consider another’s perspective in their learning and interactions.
(See also: Social and Emotional Development Indicator 3c.)

Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

Birth-8 Touch to explore others’ faces as they develop a growing awareness of Focus on the child during feeding and diapering,
months themselves as separate from others. maintaining eye contact and communication with
that child.
mf)':t‘qu Respond positively to a variety of familiar adults. Speak respectfully to children about other children’s
likes, dislikes, similarities, and differences, such as,
o Show preferences for which activities they do with different caregivers, such “Look, Nathan has red hair just like you!”
months as gravitating toward one person for stories and songs, but another for ac-
tive play.
24-36 Recognize that their preferences may be different from others’, such as I
months like ranch, Mama likes ketchup.”
Notice and ask questions about differences in physical characteristics. For Speak respectfully to children about other children’s
3 years example: “My skin is dark. Why is Liana’s skin so light?” and “Joy has black likes, dislikes, similarities, and differences, such as
hair but mine is yellow.” saying, “Tovah really likes playing with the dump
. . — . . trucks. Do you want to play with her?”
Tell about their own family and cultural traditions and notice differences and Chart children’s favorites, likes and dislikes, and
4 years similarities when others share their stories. “I have Hanukkah and Devon other opinions and characteristics, and discuss the
has Christmas, but we both get presents!” results respectfully. For example, saying, “Camila’s
favorite color is yellow, and three people like green
. . ) . . the best, and — wow! — red is six people’s favorite
Notice and discuss differences between families’ beliefs, structures, and color! That is a very popular color!”
Speciaiious: . . ) Model considering others’ thoughts and feelings
o Durln'g mealtime, Pomt out that .Zelnab c,an only eat haI?I meat,” and anoth- when making choices. For example, explaining, “I
er child answers, “Well, my family doesn’t eat any meat! decided to serve baby carrots instead of cheese
Imitate or reiterate things family members have said, such as “My mom and crackers for snack, because Daunis is allergic
says...” to milk. | thought it might make her sad to not be
able to join us for snack.”
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Social and Emotional Development

The Social and Emotional Development domain focuses on the dynamics of how children
understand and relate to themselves and others. Children’s social and emotional development is at the
core of their ability to learn and grow. As children develop confidence in their own abilities and begin to
understand that they are unique individuals, they become more confident, competent learners.

When children feel emotionally secure, they are better able to learn and thrive. Goals and indicators
in the Social and Emotional Development domain demonstrate children’s growing ability to have
positive interactions with others, to control and understand their emotions, and to express themselves
safely.

The goals of the Social and Emotional Development domain are:

Goal 1 Self-Awareness: Children recognize and value their own individuality, emotions, and
strengths.

Goal 2 Self-Management: Children recognize the connections between their emotions and
reactions and begin to control their impulses in different situations.

Goal 3 Social Awareness: Children demonstrate a growing ability to show care and understanding
for the way other people feel, and begin to recognize that people may think, feel, and experience
things differently from each other.

Goal 4 Relationship Skills: Children interact and communicate to form deep, caring connections,
friendships, and other relationships, and to manage conflict.

Goal 5 Responsible Decision-Making: Children demonstrate an awareness of the ways their
choices and actions may impact the emotional and physical well-being of themselves and others.
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Goal 1 Self-Awareness: Children recognize and value their own individuality, emotions, and strengths.

(HS-ELOF: IT-SE 10; IT-SE 11; IT-SE 12; P-ATL 11; P-SE 6; P-SE 9; P-SE 10) (NAEYC-ELPAS: 2.B)

Self-Reflection Questions
How will | encourage children to explore their individuality and express themselves? What activities will | plan to support children’s individuality?
What materials can | provide and what questions can | ask to support children in valuing themselves?

Indicator 1a. Demonstrate awareness of and recognize the value of their personal traits, including their strengths
and interests.

(See also: Approaches to Play and Learning Indicator 3d, and Social Studies Indicator 1a.)

Examples of Children’s Observable Behaviors

Examples of Supportive Strategies
The early childhood professional can...

What might this look like? The child may...

Provide unbreakable mirrors at children’s eye-level.
Play fingerplay games like Viré viré koSe and This
Little Piggy.

Describe children’s actions, characteristics, and
preferences. For example, saying, “I think you
really like the green drum!” or “Your hair is curly,
just like your mom’s!”

Provide dolls and other materials that represent
children of different skin colors, cultures, and
abilities.

Birth-8 : : : :
months Look at themselves in a mirror and then point and smile or laugh.
6-14 Repeatedly pull themselves up to standing, laughing, and smiling each time
months they are successful.
12-26 Pretend to brush their own hair with dramatic play props for a salon.
months Laugh and say, “Me!” when looking at themselves in a mirror.
24-36 Repeatedly choose to play with the tricycles during outdoor time.
months Show their artwork to a familiar adult.
3 Choose picture books from the library that have main characters who look
years :
like them.
Announce successes and accomplishments, such as “Look, | can climb to
the top of the slide!”

4 years Point out, while a familiar adult reads the book Abuela to the group, that the
Spanish words in the story are the same language they speak at home with
their family.

Compare their drawing of a tree to the illustration in a book.

5 years Volunteer to explain what the Spanish words in Abuela mean while a familiar

adult reads the story.

Invite children to draw themselves after looking in a
mirror.

Plan opportunities for children to create books
about themselves, including their self-portraits,
drawings of their family, and information about their
preferences at that time.

Graph children’s favorite colors or foods, their pets,
etc. and prompt respectful conversations about the
results.

Provide materials and plan activities that
incorporate children’s interests.

SOCIAL AND EMOTIONAL DEVELOPMENT
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Indicator 1b. Demonstrate willingness to explore independently and try new things.
(See also: Approaches to Play and Learning Indicator 3c and Physical Development and Health Indicator 1e.)

Examples of Children’s Observable Behaviors Examples of Supportive Strategies
What might this look like? The child may... The early childhood professional can...
Birth-s | ™ Reach for a new toy or object that is offered to them. m Create spaces where children can safely take
months | ™ Respond with interest, intense attention, or excitement to new objects and risks and test their bodies, including walking,
experiences. running, jumping, and climbing as their large motor
o development progresses.
m o-nth s | ™ Crawl away from a familiar adult to play with a toy. m Provide opportunities to explore new materials, as
well as new textures, colors, and sounds.
n;l:nzt’l?s m Make a choice between two or more play options (blocks, finger painting).

24-36 | m Try to do things for themselves, such as putting on a coat or putting away a

months blanket into a cubby. “I do it!”
m Watch other children’s play with interest. m Model attempts at trying new things.
m With encouragement, “join in” with play by sitting down nearby to play with m Acknowledge and talk about when something
3 vears the same objects (such as building their own tower near someone else’s hasn’t worked as expected and model trying again.
> construction). m Gently encourage children to try new experiences.

m Explore new materials or experiences (like a playground structure) with a
familiar child or adult.

m Join a group of familiar children in playing a new game.
4 years | m With encouragement, introduce themselves to an unfamiliar child and go
play with them.

m Watch other children play for a moment or two to get a sense of what’s
happening and then go to join in.

m Be reluctant to try new things that may require skills they haven’t mastered.

m May resist repeating experiences they were not previously successful with.

5 years
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Goal 2 Self-Management: Children recognize the connections between their emotions and reactions and begin to

control their impulses in different situations.
(HS-ELOF: IT-ATL 1; IT-ATL 2; IT-ATL 4; IT-ATL 5; IT-SE 6; IT-SE 9; P-ATL 1; P-ATL 4; P-ATL 5; P-SE 6; P-SE 8) (NAEYC-ELPAS: 2.B)

Self-Reflection Questions
What questions will | ask to encourage children to express their thoughts and emotions safely? What routines and processes will | establish to
support children’s developing ability to manage their reactions and emotions?

Indicator 2a. Express their emotions freely, and begin to identify and manage those emotions, with support from
familiar adults.

(See also: Approaches to Play and Learning Indicator 3a, Approaches to Play and Learning Indicator 4a, Social and Emotional Development
Indicator 4d, Communication, Language, and Early Literacy Development Indicator 2a, and Creative and Expressive Arts Indicator 3b.)

Examples of Children’s Observable Behaviors Examples of Supportive Strategies
What might this look like? The child may... The early childhood professional can...

m React to a familiar adult’s actions or tone of voice. m Acknowledge children’s expressions of

m Laugh at an “over the top” silly face. emotion. For example, saying, “He’s funny, isn’t
Birth-8 | m Relax or calm down when a familiar adult pats them gently or sings quietly to them. he?” when a child laughs at a puppet, or “Oh,
months | m Turn away when they don’t want something. you’re not so sure about that, are you?” when a

m Cry to express emotion. child pulls away from something.

m Smile and laugh when discovering their toes. m Focus on the child during feeding and

m Begin to initiate interactions, such as seeking out a familiar adult for comfort. dlaperlng, m.alntallnlng eye gontact Il

. . . . . . communication with that child.
6-14 | m Begin to more consciously understand that expressing their emotions will

months prompt a response from caregiving adults, such as clapping and laughing and -1 (Comiieit il Ene fE e g el

. o . emotions.
then looking at a caregiving adult to check for their response. m Provide mirrors at children’s eye-level so they
m Find physical ways to communicate their feelings, such as clapping, throwing, can watch their own expressions of emotion.

12-26 and biting or hitting themselves or others.
months | m Seek out a comfort item (stuffy, blanket) when they are feeling sad or anxious.
m Cry or yell when sad, angry, frustrated, or overwhelmed.

m Begin to label their own emotions. For example, knocking down a block tower,
stomping a foot, and announcing, “Mad! Mad, mad, mad!”
24-36 | m Shout “No!” and stomp their foot to disagree with a request.
months | m Move to a familiar adult when seeking comfort.
m Use a combination of verbal and non-verbal communication to express their
feelings, such as laughing and calling out, “Whee!” when playing on a slide.
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Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

3 years

Continue to express emotions physically or in big ways, such as squealing and
twirling in a circle, throwing a toy, or shouting “No!”

With adult support, practice using words or signs to express their emotions,
needs, and wants.

Announce that “He’s funny” when laughing at an adult being silly.

4 years

Seek out a familiar adult to explain their interpretations of what is happening to
cause their emotions. “Billy is being mean to me!”

Continue to sometimes express emotions physically, such as knocking down
another child’s block tower because that child wouldn’t let them play.

Verbally express what they are feeling.

Say, “That was fun!” or “I don't like that,” after trying a new activity.

With adult support, identify their emotions and use breathing techniques to
manage them.

5 years

Express disappointment by crumpling a paper they made a mistake on.
Express themselves through words or signs and attempt to explain the whole
story of why they feel the way they do.

Use “belly breathing,” “bunny breathing,” or other techniques to manage their
own emotions.

Verbally express what they are feeling using a bigger and more detailed
vocabulary, such as saying, “I'm excited because my mom is taking me to
gymnastics today,” or “I'm proud of me and Josie because we built the tallest
tower.”

Tell a familiar adult that they are mad, angry, or sad because another child took
the toy they were playing with.

Ensure they are available for children when
they need help safely expressing their big
emotions.

Encourage and support children in talking about
how they feel.

Acknowledge children’s emotions and comfort
them when needed. For example, offering a
hug when a child is sad or angry, and assuring
them that these emotions are normal and okay.
Offer options for how to handle situations that
prompt big emotions, such as encouraging

a child to jump in place to express their
excitement about a visitor, rather than
screaming; or to run as fast as they can on the
playground to express their anger, instead of
yelling, hitting, or throwing toys.

Model and guide children in taking slow
breaths, draw a picture of how they feel, or
other calming methods when they are upset or
frustrated, until they can make choices about
how to handle challenges and express their
emotions.
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Indicator 2b. Demonstrate flexibility and an increasing ability to adapt to changes and setbacks.
(See also: Approaches to Play and Learning Indicator 3b and Creative and Expressive Arts Indicator 2c.)

Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

2:;'::3 Cry to express their needs.
Turn to a favorite comfort item to calm and comfort themselves.
6-14 .
months Demonstrate anticipation for what they expect to come next based on
consistent, predictable routines.
Try to do things for themselves beyond their own skill level and get frustrated
12-26 . L e .
months with their mistakes and difficulties.
With adult support, participate in the transition to the playground.
Attempt to do things for themselves or others, sometimes insistently.
Have more or less comfort with changes in routine or with attempting new
24-36 ;
months tasks than another child.
Make choices from a limited selection of options, such as “Do you want to
play with the cars and the blocks, or do you want to fingerpaint?”

Focus on the child during feeding and diapering,
maintaining eye contact and communication with
that child.

Arrange the environment strategically to create
smaller “spaces within the space” that offer children
opportunity to concentrate and engage with
materials more deeply.

Ensure ample time for children to engage deeply in
their play.

Encourage children’s efforts to repeatedly try
stacking blocks or interacting with a toy to get the
desired effect.

SOCIAL AND EMOTIONAL DEVELOPMENT

EARLY CHILDHOOD STANDARDS OF QUALITY FOR BIRTH TO KINDERGARTEN 36




Examples of Children’s Observable Behaviors Examples of Supportive Strategies

What might this look like? The child may... The early childhood professional can...
m Readily cooperate with routines and tasks when provided with the m Allow ample time for children to engage deeply in
opportunity to make choices throughout their day. their work and play.
m Demonstrate an understanding that different settings have different routines | m Model “thinking aloud” about what can be learned
Do and expectations, such as home and school. from a setback, such as wondering if a wider base
m Show understanding that they can run on the playground but not indoors. will make a block tower more stable.
m Tolerate and enjoy a moderate degree of change, surprises, uncertainty, and | m Prepare children for changes to the regular daily
potentially puzzling events. routine by referring to the picture schedule and
m Manage transitions and follow routines most of the time. explaining clearly what will change and why, as well
. — as what will stay the same.
= With support, retry a difficult task. 3 m Model and “think aloud” about how to handle
m When a paint stroke spatters across the paper, look to a familiar adult for changes and disappointment, such as saying, “I
e reassurance, and then W|th.that support, incorporate the spatters into the was looking forward to reading a story together
painting as stars or something else. after choice time, but | know we will have fun with
m When it is time to transition from learning centers to lunch, help carry the the Music Lady.”
transition sign around to inform their peers. m Offer children control over parts of the changing
m Establish and maintain a familiar goodbye routine for separating from a schgdule, when poss.|blle, such as saying, "l was
family member at school, such as turning around at the door to blow a kiss Iook.lng forward to reading a §tory together after
goodbye. ch0|9e time, bqt | know we will have fun wlth the
e m Follow routines with little prompting, such as going to put a coat on when a Cvﬂgsslﬁol_uellccjlyr.e\;vcllua{”?eur ruﬂghn’:i?n???ose which story
familiar adult says, “It's time to go outside.” '
m Notice that a chosen activity is “full” and make a different choice.
m Persist in a challenging task, such as putting together a puzzle and working
through trying a puzzle piece in different spots until it fits.
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Goal 3 Social Awareness: Children demonstrate a growing ability to show care and understanding for the way

other people feel, and begin to recognize that people may think, feel, and experience things differently from each

other.

(HS-ELOF: IT-SE 7; IT-SE 8; IT-SE 11; P-SE 6; P-SE 7) (NAEYC-ELPAS: 2.B; 2.L)

Self-Reflection Questions
How will I model caring for others’ feelings and thoughts to support children’s developing empathy? What experiences will | offer that provide children
with opportunities to recognize others’ thoughts and feelings? What questions will | ask to encourage children to consider others’ perspectives?

Indicator 3a. Recognize other people’s emotions and respond with care, sensitivity, and later empathy.

Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

Birth-8
months

Mimic or imitate others’ facial expressions.

Notice and show interest in others’ facial expressions, tones of voice, or
actions.

Respond to another child crying by beginning to cry.

Begin to show awareness of and interest in other babies.

6-14
months

Begin to anticipate others’ facial expressions, such as looking to a familiar
adult and smiling when a favorite song is played.

Respond to a familiar adult’s emotional expression, such as laughing when
the adult laughs, or crying when the adult is upset.

Imitate others’ actions, such as bouncing or wiggling when others dance.

12-26
months

Follow older children as they move around.

Interact briefly with other children and show enjoyment of that interaction
through gestures, vocalizations, and facial expressions.

Notice when others are upset and show concern.

Offer a pat on the back or a hug when they notice someone crying.

Clap, smile, bounce, or dance when someone else is laughing or showing joy.

24-36
months

Begin to label their own and others’ emotions with increasing accuracy, such
as “Papa sad” when their father is crying.

Ask questions about others’ emotions, such as “Why crying?”

Try to help someone who is upset, such as by offering a hug or a stuffed
animal.

Focus on the child during feeding and diapering,
maintaining eye contact and communication with
that child.

Acknowledge children’s expressions of emotion.
For example, saying, “He’s being funny, isn’t he?”
when a child laughs at a puppet, or “Oh, you’re not
so sure about that, are you?” when a child pulls
away from something.

Comfort children and acknowledge their emotions.
Provide mirrors at children’s eye-level so they can
watch their own expressions of emotion.

Model exaggerated facial expressions to show
various emotions, such as wide eyes and mouth
formed in a big ‘O’ shape to show surprise when
something exciting happens.
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Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

3 years

Recognize and respond to other children’s expression of strong feelings,
such as laughing when other children are laughing.

Notice and label, with increasing accuracy, non-verbal indicators of others’
strong feelings, such as “Jalen’s mad!” when another child stomps their foot.

4 years

Try to predict and identify the cause and/or consequence of others’
emotions, such as “My puppy loves me. He barks and wags his tail and licks
me when | come home!”

Briefly try to help someone who is upset by thinking about that person’s
specific needs. For example, Donetta is sad, and Francesca gets Donetta’s
blanket from her cubby to help or goes to tell an adult that Donetta needs
help.

Notice more subtle expressions of emotion from others, such as recognizing
that a child who is standing outside a group of children playing a game might
be shy or nervous to join in.

5 years

Try to predict and identify the cause and/or consequence of others’ emotions
in stories, such as ‘I think the pigs are scared of the wolf, even though
they’re acting brave when they say, ‘not by the hair of my chinny chin chin.”
or “I think the wolf is getting angry because the pigs are teasing him.”

Begin to respond to others with empathy — “I’'m sorry your grandma couldn’t
come to the lunch today, Jordan. You can sit with me and my grandma!”
Accurately recognize and label the emotions of others with increasing
consistency, especially those who are familiar, but also growing to include
strangers and those in stories and other media.

Speak respectfully to children about other children’s
likes, dislikes, similarities, and differences, such as
saying, “Tovah really likes playing with the dump
trucks. Do you want to play with her?”

Model considering others’ thoughts and feelings
when making choices. For example, explaining, ‘I
decided to serve baby carrots instead of cheese
and crackers for snack, because Daunis is allergic
to milk. | thought it might make her sad to not be
able to join us for snack.”

Ensure that children are able to see them as a
trusted adult, a safe person to show their emotions.
Model responding to the perception of others’
emotions with care and concern. For example,
saying, “l see that Jerome has his arms crossed
and he’s frowning at his painting. I’'m going to offer
him a hug and ask what’s wrong. Maybe | can help
him feel better.”
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Indicator 3b. Recognize and respond to social cues.

(See also: Communication, Language, and Literacy Development Indicator 1a and Communication, Language, and Early Literacy Development
Indicator 3b.)

Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

Birth-8
months

Turn their head in response to a familiar adult’s voice or presence.
Begin to smile and engage in serve and return responses with familiar
adults.

Look attentively at, touch, or explore another person’s face.

Wave hello or goodbye.

6-14
months

Mimic others’ emotions, such as smiling or giggling in response to another’s
smile or giggle or crying in response to another infant’s cry.

Participate in simple back and forth with another child or familiar adult.
Begin to imitate others’ actions: clapping when they clap or dancing when
others move.

12-26
months

Continue to imitate others’ action in a wider variety of situations: notice
another child rolling a toy car down a ramp and then do the same, or watch
another child run and laugh and then start to run and laugh themselves.
Begin to seek out adult reactions to their actions to help them decide
whether or not to do it again (fall down and laugh, then check to see if the
adult is laughing before standing up and falling down laughing again).

24-36
months

Respond verbally when interacting with peers (e.g., laughing or babbling).
Seek out other children for social interaction, including initiating contact and
responding to others.

Focus on the child during feeding and diapering,
maintaining eye contact and communication with
that child.

Model hello/goodbye and other interactions.

Talk to children about their play, particularly when

a child seems interested in what someone else is
doing. For example, “Did you see that Sascha is
playing with the drum? Bang, bang! Do you want to
play with a drum too?”

Plan opportunities for children to interact with
supervision, to play near and with each other, and
support their growing awareness of social cues. For
example, saying, “I see that Sonya is reaching for
the fire truck. | think she wants to play with us. Yes,
Sonya, you can play trucks with us! Here, you can
have the fire truck to play with,” and “Look, Jackson
is waving bye-bye over his dad’s shoulder. We
should wave back to him!”
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Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

m Interact with another child who is playing in the block corner alongside them.
Do m Understand facial expressions, vocal tone, and physical tension as cues to
engage or not engage with another person.
m Wave someone “toward them” to show them something or seek help.
m Comment on what another child is doing.
e m Give a hug to a child who is crying.
m Begin to play with friends, for example playing games or building together.
m Talk with other children during snack or mealtime.
m Understand the difference between helpful and hurtful ways to get
something or meet a need.
m Move a toy or chair out of the path of a child in a wheelchair or walking with
5 years leg braces.
m Notice when there is space in a play area for them to join, and recognize
non-verbal cues, such as the other children looking up and smiling at them
when they approach, as a tool to help them decide if they will ask to join.

m Talk about the social situations in stories, point
out and/or ask questions about the cues that
characters are responding to. For example, saying,
“Oh, the baby is holding out her arms toward her
grandma. What do you think she wants?”

m Talk to families about the cues common in their
home or culture, as well as cues that may be
misunderstood. For example, in some cultures,
pointing at people with a forefinger is considered
rude, and so may be confusing to some children.
Many cultures have widely varying expectations
around eye contact, as well. For example, avoiding
eye contact shows respect in some Native
American and Asian cultures.

m Model social cues and responses and support
children from all home cultures in understanding
cues from the children and adults around them.
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Indicator 3c. Demonstrate an understanding that the diverse community of people around them have unique
strengths and experiences to share and should be treated with respect.
(See also: Social and Emotional Development Indicator 1a, Social and Emotional Development Indicator 4c, Physical Development and Health

Indicator 1f, and Social Studies Indicator 1a.)

Examples of Children’s Observable Behaviors Examples of Supportive Strategies
What might this look like? The child may... The early childhood professional can...
Birth-s | ™ Begin to recognize their own body parts — find their hands and fingers. m Provide mirrors for children to look at themselves.
months | ™ Begin to respond to others’ actions, facial expressions, and speech through | m Focus on the child during feeding and diapering,
their own vocalizations, movements, and facial expressions. maintaining eye contact and communication with
that child.
m Show a grovying awareness qf th(_air own physigal cha_racteristics — seeing = Respond to children’s individual needs.
6-14 themselves in the mirror and in pictures, touching their own nose when = Speak respectfully to children about similarities and
months asked. - . y differences between people, such as pointing out
] S.how interest in pictures qf themselves and their own families, as well as that a character in a story wears glasses “just like
pictures of other young children. Ms. Letitia.”

m Provide dolls and other materials that represent
children of different skin colors, cultures, and
abilities.

m Begin to recognize their own belongings in contrast to the belongings of
others (such as shoes, clothing, comfort items, etc.).

m Continue to show interest in pictures of themselves and their own families,

12-26 as well as pictures of other young children.

months | m 24-36 months

= Notice the similarities and differences between their own and others’
physical characteristics, such as commenting on their hair being a different
color than a friend’s.

m Respond verbally when interacting with peers (e.g., laughing or babbling).
m Seek out other children for social interaction, including initiating contact and
responding to others.

24-36
months
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Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

3 years

Show increased understanding of their own strengths and interests in
contrast to others’. “I'm a good climber!” and “You like purple, but | like
green.”

Describe their interests, ideas, and likes and dislikes when prompted. For
example, responding with a color name when a familiar adult asks which
colors, they want to play with, or answering a question about their favorite
animal.

Draw pictures of their family or share a special object related to their family

traditions or cultural heritage.

4 years

Show increased understanding that others have differing interests, thoughts,
beliefs, ideas, feelings, and strengths. “Seanan is fast when she runs!”
“Miguel likes to play in the kitchen.”

Begin to differentiate themselves more clearly from others. “My dad doesn’t
like to fish, but me and my grandpa do.”

Share a story about a family gathering or otherwise describe their
connections to their family and community.

5 years

Identify themselves as being part of various groups, such as their family,
their neighborhood community, their faith, their school community, as well as
their racial, cultural, linguistic, and gender identities.

Ask for help with something from another child because they recognize it is a
strength of the other child.

Describe themselves and others using multiple characteristics, including
physical features, talents, culture, and interests.

Share stories about being part of a different group than the one they're
talking to. “When | was at the family reunion...”

Recognize and name similarities and differences in their roles, expectations,
and behaviors across different groups and settings.

Speak respectfully to children about similarities
and differences between people, such as saying, I
noticed that your grampa brought you here today,
Nora. Did you know that Sonali’'s grampa brought
her today too?” or mentioning that two children in
the group both speak Spanish at home just like
Mia’s Abuela in Mango, Abuela, and Me.

Invite children to draw themselves after looking in a
mirror.

Plan opportunities for children to create books
about themselves, including their self-portraits,
drawings of their family, and information about their
preferences at that time.

Provide materials and plan activities that
incorporate children’s interests and identities.

Work with families to learn more about children’s
personal cultural identities, such as their family
traditions, culture, and language.
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Goal 4 Relationship Skills: Children interact and communicate to form deep, caring connections, friendships, and

other relationships, and to manage conflict.
(HS-ELOF: IT-SE 1; IT-SE 2; IT-SE 3; IT-SE 4; IT-SE 5; IT-SE 10; IT-SE 13; P-SE 1; P-SE 2; P-SE 3; P-SE 4; P-SE 5; P-SE 11) (NAEYC-ELPAS:

2.B;2.L)

Self-Reflection Questions
How will | ensure that children are able to see me as a trusted adult? How will | ensure that our learning environment is a safe space for children’s
developing relationship and conflict management skills? What will | do to support children in developing caring relationships with others in the
group? What routines will | establish to support children in developing conflict management skills?

Indicator 4a. Demonstrate healthy attachment to and trust in familiar adults in their lives.
(See also: Social Studies Indicator 1b.)

Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

. Calm when comforted by a familiar adult.
Birth-8
6-14 months
months .
Look for or reach out to a familiar adult.
Check in for comfort when needed and begin to show confidence in
exploring and expressing emotions.
6-14 . . T : -
months Begin to tolerate increasing intervals of separation from a familiar adult.
Look back at a familiar adult to reassure themselves that the adult is still
present and attentive.
12-26 Pretend to brush their own hair with dramatic play props for a salon.
months Laugh and say, “Me!” when looking at themselves in a mirror.
Periodically return to a familiar adult for a cuddle or hug during their play.
24-36 Express emotion (sadness, upset) if they realize that a familiar adult has
months moved on to other activities and is no longer nearby or where they last saw
them. “Where did Mama go?”

Establish and maintain primary care groups that
allow children to develop trusting relationships with
the adults who are consistently caring for them.
Focus on the child during feeding and diapering,
maintaining eye contact and communication with
that child.

Make themselves available to help children if
needed, and ensure children understand this by
sharing verbally, such as saying, “Let’s get our
coats on to go outside. Bring your coat to me if you
need help to put it on.”

Provide mirrors at children’s eye-level so they can
watch their own expressions of emotion.
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Examples of Children’s Observable Behaviors Examples of Supportive Strategies

What might this look like? The child may... The early childhood professional can...

m Begin to comfortably interact with an increasing number of significant people | m Ensure they are available for children when they

3 years in their lives beyond families and primary caregivers. need help safely expressing their big emotions.
m Glance back at familiar adults to reassure themselves they are not “alone.” m Acknowledge children’s emotions with reflective
language and empathy, providing support and
e m Look to or ask gdults for cornfort and help when needed. encouragement whenever needed.
= Seek out affection from familiar adults. m Ensure that children are able to see them as a

m Show comfort and confidence in expressing themselves to familiar adults. trusted adult, a safe person to show their emotions.

5years | m Be eager to share their accomplishments with familiar adults.
m Sit near or lean against a trusted familiar adult.
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Indicator 4b. Demonstrate an ability to initiate and sustain interactions and communication with others, primarily
in their home language.
(See also: Approaches to Play and Learning Indicator 2a and Communication, Language and Early Literacy Development Indicator 3a.)

Examples of Children’s Observable Behaviors

Examples of Supportive Strategies

Birth-8
months

What might this look like? The child may...

Communicate their needs to familiar adults with a variety of behaviors, including
crying or looking at the adult or the object of interest, smiling, and later dropping
or banging objects, reaching, or pointing.

Show interest in peers: watch or reach out to a peer, imitate a peer’s sounds/
actions, respond to a peer playing with a toy by watching, touching the peer, or
reaching for the toy.

6-14
months

Engages in back-and-forth interactions with familiar adults (Peek-a-Boo, making
vocalizations in response to adult interaction, imitating facial expressions).

Play simple imitation games, such as mimicking another child’s sounds or running
after another child when that child runs.

12-26
months

Continue to communicate their needs to familiar adults with a variety of behaviors,
including smiling, reaching, or pointing, dropping, or banging objects, and later
leading the adult by the hand.

Begin to participate in parallel play (playing next to another child with similar toys).
Shake/nod their head or say yes/no to indicate their needs and wants.

24-36
months

Begin to engage in play with other children: participate independently in the
same activity and occasionally talk or share toys; sometimes play together with a
common goal such as building with blocks or playing pretend.

Sometimes take turns when playing with other children.

Show increasing interest in interacting with other children.

Sometimes engage with adults by saying hello or goodbye without prompting and
respond to requests or directions.

The early childhood professional can...

Imitate children in respectful ways during

play and encourage them to continue the
repetition.

Ensure children have opportunities to play and
interact with each other while being closely
supervised, such as by providing activities that
require two participants.

Model and “think aloud” about their own
thoughts and actions during interactions with
children.

Respectfully point out and describe what
others are doing or might be feeling, such as
saying, ‘I think Jeremiah likes fingerpainting.
Every time he puts his hand in the paint, he
laughs!”

Provide duplicates of toys.

Read stories about children playing together.
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Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

3 years

Show preference for certain children and greet them by name.

Communicate their own ideas and ask for help when needed.

Begin engaging in social play by mimicking other children’s play, such as when
other children are playing a running game, begin to run and check if they’ve been
noticed and included.

Enter play by making suggestions for other children’s play, such as holding out a
lion toy to children building a zoo and saying, “You could put the lion in that one!”
Engage in simple cooperative play with others and begin to extend the length of
that play.

Engage in longer reciprocal (back-and-forth) interactions with adults to talk about
their experiences. For example, a child might tell a familiar adult, “I went to the
zoo!” and then answer a series of questions about what they saw at the zoo.

4 years

Play cooperatively with others with increasing intentionality, including making
plans with other children about what to play and how (the “rules” of their game or
play, for example).

Show excitement or relief when they can make themselves understood in their
home language.

Begin to show interest in the feelings, likes and dislikes, and general wellbeing of
familiar adults.

Engage in longer interactions with both familiar and new adults, with more back-
and-forth communication.

Usually respond to requests and directions from familiar adults.

5 years

Usually engage with adults by saying hello or goodbye without prompting,
respond to requests or directions from familiar adults, and ask or wait for
permission from a familiar adult if they are not sure about something.

Engage in joint play with others, with increasing intentionality, including making
plans for goals, roles, rules, and expectations of their play—and demonstrate
willingness to include others’ ideas in that planning.

Maintain and show enjoyment (smiles, laughter, etc.) of positive interactions with
other children.

Use new or additional strategies to enter play with others: suggest something to
do together (“Do you want to play hide and seek?”), offer to share a toy, and join
into existing play (“Can | be the dad in the family?”).

Take turns in conversation with other children.

Model, teach, and reteach how to take turns
and play with friends.

Provide activities that require two or more
participants.

Ask supportive questions, such as, “How
could you help each other?”, “What can you
do to help with that?”, and “How can you work
together on that?”

Model and support children in joining others’
play by saying things like, “Do you want to
play with De’Andre and Min? Let’s go ask if
you can join them.”

Build large blocks of time into the daily
schedule for children to interact with each
other during structured and unstructured
activities, both indoors and outside.
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Indicator 4c. Develop and maintain deep, caring connections, friendships, and other relationships with people of
various cultures, family structures, home languages, racial identities, genders and gender identities, abilities and
disabilities, religious beliefs, and socio-economic classes.
(See also: Social and Emotional Development Indicator 1a, Social and Emotional Development Indicator 3¢, and Social Studies Indicator 1a.)

Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

m Turn toward a familiar voice.
Birth-8 | m Smile at or reach out to a familiar adult.
months | m Quiet when held by a familiar adult.
m Look at or touch another child’s face.
m Reach out to, touch, or smile at familiar children.
6-14 " - . .
months | ™ Respond positively to familiar adults offering comfort or help in stressful
moments.
m Gravitate toward and interact regularly with a small group of other children.
m Participate in simple interactions with other children, such as passing toys
12-26
months back and forth.
m Spontaneously hug a familiar adult, family member, or another child they
interact with regularly.
m Continue to gravitate toward and interact regularly with a small group of
24-36 other children.
months | m Sit with other children to play with the same toys, such as playdough or
blocks.

Focus on the child during feeding and diapering,
maintaining eye contact and communication with
that child.

Respond to children’s individual needs.

Model and “think aloud” about their own thoughts
and actions during interactions with children.
Respectfully point out and describe what others are
doing or might be feeling, such as saying, “I think
Jeremiah likes fingerpainting. Every time he puts
his hand in the paint, he laughs!”

Establish and maintain primary care groups that
allow children to develop trusting relationships with
the adults who are consistently caring for them.
Plan opportunities for children to interact and play
near and with each other, with supervision.
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Examples of Children’s Observable Behaviors Examples of Supportive Strategies

What might this look like? The child may... The early childhood professional can...
m Show preferences for playing with specific children. m Provide materials for children to engage in pretend
m Engage in pretend play that allows them to explore the roles of favorite play with each other, and to explore different roles.
Do adults. m Organize the learning environment with ample
m Spontaneously play alongside or join in play with other children, familiar or space for children to interact, play, and work with
unfamiliar. each other.
m With support and prompting, introduce themselves to unfamiliar children. m Respectfully point out and describe what others are
] - . . - doing or might be feeling, such as saying, “Did you
m Ask other children and familiar adults questions about their families and notice Bradley on the slide? He’s screaming and
home lives. _ . - laughing when he goes around the curve. Do you
m Stand on the edge of a group of children they would like to join. think he’s having fun?”
4 years | m Play with the same few children consistently. = Model and “think aloud” about expressions of and
m Engage in play with unfamiliar children and, with reminders, introduce opportunities for friendship, such as by saying, ‘I
themselves. . . noticed that you and Ahmad both really like playing
= Ask to play with a new friend again. with the firetrucks together, and you were riding
m Identify “best friends.” pikes together today on the'playground. It looks
e m Engage in conversation and play with unfamiliar children. LLI?:ntg:',Fwo of you are growing to be pretty good
m Form quick connections with other children who have similar interests or :
other common ground.
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Indicator 4d. Express disagreement and begin to manage conflict in safe, developmentally appropriate ways.

(See also: Approaches to Play and Learning Indicator 3a, Approaches to Play and Learning Indicator 4a, Social and Emotional Development
Indicator 2a, Communication, Language. and Early Literacy Development Indicator 2a, and Creative and Expressive Arts Indicator 3b.)

Examples of Children’s Observable Behaviors Examples of Supportive Strategies

What might this look like? The child may... The early childhood professional can...

Birth-8 . . . m Respond to children’s individual needs.
months | ™ Cry to express their needs, discomfort, and/or frustration. | Resvean e @Al g Eaching el diEpering,
. maintaining eye contact and communication with
6-14 m Seek out a familiar adult for comfort. that child.

months | m Continue to cry to express discomfort and frustration. = Comfort children and acknowledge their emotions.

m Find physical ways to communicate their frustration, such as throwing or = Provide mirrors at children’s eye-level so they can
12-26 banging toys, or biting or hitting themselves or others. watch their own expressions of emotion.

months | m Seek out a comfort item when they are frustrated.

m Cry or yell when sad, angry, frustrated, or overwhelmed.

m Knock down another child’s block tower because they want to play with the
24-36 blocks themselves.

months | m Shout “No!” and stomp their foot to disagree with a request.

m Move to a familiar adult when seeking comfort.
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Examples of Children’s Observable Behaviors Examples of Supportive Strategies

What might this look like? The child may... The early childhood professional can...
m Continue to express emotions physically or in big ways, such as shouting m Ensure they are available for children when they
“No!” when they disagree or don’t want to do something. need help safely expressing their big emotions.
m With adult support, practice using words or signs to express their feelings, as | = Acknowledge children’s emotions, encourage and
well as the reason for a disagreement or conflict, and their ideas for how to support them in talking about how they feel, and
3 years . .
resolve the issue. comfort them when needed. For example, offering
m Seek out a familiar adult to help resolve conflicts with other children. a hug when a child is sad or angry, and assuring
m Use signs, words and phrases that have been modeled for them, when them that these emotions are normal and okay.
attempting to resolve conflicts. “I don’t like that.” m Offer options for how to handle conflicts and other

situations that prompt big emotions, such as talking
about how each person feels, negotiating for
compromise, and taking turns with an object both
children want.

m Seek out a familiar adult to explain their interpretations of what is happening
to cause their emotions. “Billy is being mean to me!”

m Continue to sometimes express emotions physically, such as knocking down
another child’s block tower because that child wouldn’t let them play.

m With adult support, identify their big emotions and use breathing techniques

4 years to manage them.

m With adult support and reinforcement, listen to another child’s perspective
about a conflict, and work together to come up with ideas for a resolution.

m Suggest ideas to help resolve conflicts. “I'm playing with this doll, but you
can have that one.”

m Sometimes take turns or work out other small conflicts with other children.

m Express disappointment in others by announcing that they “hate” the other
person.

m Express themselves through words or signs and attempt to explain the
whole story of a particular conflict and why they feel this way.

m With reminders, use “belly breathing,” “bunny breathing,” or other techniques
to manage their own emotions during a conflict.

5years | m Tell a familiar adult that they are mad, angry, or sad because another child
took the toy they were playing with.

m Negotiate with other children to decide who will get the first turn, with adult
support.

m Share, and ask to share, toys with other children, most of the time.

Apologize for stepping on another child’s toy.

m Seek out a familiar adult when they need help to resolve a conflict.
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Goal 5 Responsible Decision-Making: Children demonstrate an awareness of the ways their choices and actions

may impact the emotional and physical well-being of themselves and others.
(HS-ELOF: P-ATL 2; P-ATL 3) (NAEYC-ELPAS: 2.B; 2.K; 2.L)

Self-Reflection Questions
What questions can | ask to encourage children to recognize and show consideration for the needs, wants, and preferences of others? How

will | model fairness, consideration, and positively participating in the community? How will | support children in making choices that reflect their
understanding of fairness, consideration, and the expectations of specific situations?

Indicator 5a. Begin to make choices that reflect their understanding of fairness and unfairness, as well as the
boundaries and expectations of various situations.
(See also: Social Studies Indicator 2a.)

Examples of Children’s Observable Behaviors

Examples of Supportive Strategies

Birth-8
months

What might this look like? The child may...

Emerging

6-14
months

Cry when another child takes the toy they were playing with or wanted to
play with.

12-26
months

Explore the boundaries of acceptable behavior or actions in a given
situation, such as stepping a few feet past a line they were told to stop at
and looking back at a familiar adult.

Practice their new climbing skills by continuing to climb on top of a low table
repeatedly, even after being taken down and told that it's not safe.

24-36
months

Hit another child while saying “ouch!” or touch an off-limits item while saying
“no!”

Be unsettled by changing expectations or routines, and may express that
through tears, or refusal to participate.

The early childhood professional can...

Establish and maintain primary care groups that
allow children to develop trusting relationships with
the adults who are consistently caring for them.
Provide duplicates of toys.

Focus on the child during feeding and diapering,
maintaining eye contact and communication with
that child.

Model, teach, and reteach consistent expectations,
such as reminding a group of children that they're
expected to stop at the doorway before going out
onto the playground, acknowledging when a child
follows that expectation, or quietly reminding a
child who forgot to stop at the doorway what the
expectation was.
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Examples of Children’s Observable Behaviors Examples of Supportive Strategies

What might this look like? The child may... The early childhood professional can...
m Point out that they are “allowed” to do something or behave a certain way in | m Establish, model, teach, and reteach consistent
Do another situation — “But Papa says | can!” and reasonable expectations for the indoor learning
m Inform other children of an expectation they’re not following, for example environment, outdoor space, and other situations.
“You can’t climb on that!” m Ensure they are available to support children with
- . . . challenging situations and changing expectations.
m Tell a familiar adult when other children aren’t following expectations or = Invite children to help pass out plates, napkins,
boundaries, such as “Arisa didn’t put the markers away.” and utensils for snacks and meals—one for each
m Expect fairness in all situations. person.
4 years | m Expresses frustration when boundaries or expectations are not applied = Model and show respect for families’ differing
consistently — “That’s not fair” and “Why can’t | do that too?” expectations, such as saying, “Yes, you're right
m Question a familiar adult’s instructions (“Why do | have to do that?”) while that Salim won'’t be having a ham sandwich, but
another child quietly and immediately complies. that's why we have turkey sandwiches and cheese
m Recognize and express frustration or confusion about the differences sandV\{,lches to0—s0 everyone can enjoy our picnic
between their own families’ expectations and the expectations of other lunch.
Gy familie_s for their children — But Salim’s mom lets him do it!”
m Verbalize or demonstrate their internal debate around whether or not to
break a rule or follow expectations — “| want more crackers, but Mr. Taylor
told me to wait.”
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Indicator 5b. Show a desire to positively participate in their community (family, learning environment, school,
community) through showing care and consideration for others.
(See also: Social Studies Indicator 1d and Social Studies Indicator 2a.)

Examples of Children’s Observable Behaviors

Examples of Supportive Strategies

What might this look like? The child may...

Birth-8 Look at others attentively.
months Touch others’ faces.
Make sounds directed at other children.
6-14 Recognize familiar adults and other children by their voices, such as turning
months toward a familiar child when they begin to babble.
Smile and reach out when they see their primary caregiver.
12-26 Engage with their environment after drop-off time, being willing to join in with
months activities and play opportunities.
Begin to attend to and engage with stories, songs, and other activities for
increasingly longer periods of time.
24-36 Begin to engage with day-to-day activities with increasing levels of
months participation, interest, and responsibility. For example, picking up the toys
they played with and later, with adult support, moving throughout the room to
help tidy other areas as well.

The early childhood professional can...

Establish and maintain primary care groups that
allow children to develop trusting relationships with
the adults who are consistently caring for them.
Focus on the child during feeding and diapering,
maintaining eye contact and communication with
that child.

Model hello/goodbye interactions, as well as
exaggerated facial expressions to show various
emotions, such as a big smile, clapping hands, and
saying “Yay!” when a child pulls up for the first time.
Help children with tasks as needed, modeling care
and consideration for others, such as by offering to
put a soft block on top of a stack that is taller than
the child can reach.

Talk to children about their play, particularly when

a child seems interested in what someone else is
doing. For example, “Did you see that Sascha is
playing with the drum? Bang, bang! Do you want to
play with a drum too?”

Plan opportunities for children to interact with
supervision, to play near and with each other.
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Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

3 years

Express spontaneous affection—running up to give a hug, for example—to the
people with whom they spend a lot of time.

Engage with their day-to-day routines with increasing levels of interest,
participation, and responsibility, such as taking on the role of “gardener” to
water the plants or offering their opinion on which of two story choices they
should read as a group.

4 years

Participate in a group discussion to decide on expectations in the learning
environment.

Repeat the language of a particular expectation when they see another child
acting outside that boundary.

Follow expectations or boundaries set in varying situations, most of the time.
Show increasing comfort in taking on different roles in their environment
(e.g., helping others, turning off the water, holding the door).

Put their own belongings away with prompting.

5 years

Participate in a group discussion to decide on expectations for the learning
environment and offer detailed suggestions.

Continue to follow expectations or boundaries set in varying situations, most
of the time.

Care for the environment with increasing responsibility and skill (e.g.,
cleaning up, wiping the table, flushing the toilet, helping others).

Offer help to peers when they notice someone is struggling with an activity.
Put their own belongings away without prompting, most of the time.

Invite children to help decide what new dramatic
play experiences they would enjoy, and invite them
to help create props to support those experiences.
Encourage children to help and support each other,
such as by sharing limited materials and coming up
with ideas to include them in play.

Model asking others for help when needed and
point out situations when help might be needed,
such as holding papers together while someone
else sticks tape on them to hold them in place.
Establish, teach, model, and reteach routines and
processes for the learning environment, such as
what to do when finished eating lunch and where
materials belong on the shelves.

Model responding to the perception of others’
emotions with care and concern. For example,
saying, “l see that Jerome has his arms crossed
and he’s frowning at his painting. I’'m going to offer
him a hug and ask what’s wrong. Maybe | can help
him feel better.”
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Physical Development and Health

The Physical Development and Health domain focuses on children’s control over and understanding of
their bodies and health. Attitudes, understanding, and practices around physical development and health are
built over a lifetime, but begin at birth.

Children are naturally curious about their bodies and what they can do. Adults in caregiving roles support,
encourage, and extend that curiosity through positive and playful interactions. Celebrating an infant
rolling over, using a hand-over-hand technique to help a toddler control a spoon, and playing catch with
preschoolers are all part of this process.

Children’s developing understanding and habits around nutrition and hygiene are also shaped by the adults
who care for them. By encouraging children’s curiosity about different foods, caregiving adults reinforce
positive attitudes toward healthy eating habits. Similarly, as caregiving adults teach and model hygiene skills
and routines, they support children in the process of taking control of their own personal care.

Goals and indicators in the Physical Development and Health domain are expressions of positive attitudes
and skills that build a foundation for healthy approaches to movement, hygiene, and nutrition, and body
image.

The goals of the Physical Development and Health domain are:
Goal 1 Body Awareness: Children begin to understand their bodies and how they function.
Goal 2 Large Motor: Children explore and begin to develop skill in using their large muscles.
Goal 3 Fine Motor: Children explore and begin to develop skill in using their small muscles.

Goal 4 Personal Care and Hygiene: Children recognize and practice the ways they can support and
advocate for their own needs and the safety of themselves and others.

Goal 5 Nutrition: Children experience and become aware of the ways foods and drinks affect their
bodies.
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Goal 1 Body Awareness: Children begin to understand their bodies and how they function.
(HS-ELOF: IT-PMP 1; IT-PMP 2; IT-PMP 5; P-PMP 2) (NAEYC-ELPAS: 2.C)

Self-Reflection Questions

What questions can | ask to encourage children to notice the movement and parts of their bodies? What materials can | provide to ensure that
children have a wide variety of sensory experiences in the learning environment? What activities will | plan to provide children with opportunities to
explore the ways their bodies can move?

Indicator 1a. Use their senses (hearing, vision, taste, touch, smell) and their voices to perceive and respond to
the world around them.

(See also: Approaches to Play and Learning Indicator 1a, Approaches to Play and Learning Indicator 1b, Physical Development and Health
Indicator 5b, Communication, Language, and Early Literacy Development Indicator 4a, Mathematics Indicator 1a, and Science Indicator 1a.)

Examples of Children’s Observable Behaviors Examples of Supportive Strategies
What might this look like? The child may... The early childhood professional can...
m Startle and then turn toward noises, including voices. (Startle response m Provide a variety of sensory objects and materials
Birth-8 begins to decrease around 6 weeks through 6 months.) to engage the senses (touch, smell, taste, etc.).
months | m Recognize and respond to smells in the environment — for example, being m Provide mirrors for children to look at themselves.
comforted by smells related to familiar adults. m Provide dolls and other materials that represent
children of different skin colors, cultures, and
m Show preferences for specific blankets or toys by moving toward the things abilities.

they want or away from things they do not want.

m Show preferences for different tastes and textures in food by leaning toward
food they want more of or spitting out something they didn’t enjoy.

m Move toward people they want to interact with.

6-14
months

m Show interest in new foods based on texture and taste.

12-26 | m Interact with toys that make noise (or that represent real-life objects that
months make noise) and mimic that sound.
m Put things in their mouth to check how it tastes and if it is edible.

m Continue to develop their food preferences by feeding themselves.
m Tell a story based on the pictures in a familiar book.
m Suck their thumb, carry a blanket, or use other self-soothing methods.

24-36
months
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Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

3 years

Smell smoke from a bonfire outside and tell a familiar adult about it.

Take a drink of milk and recognize that it tastes bad and tell a familiar adult.
Feel a bump on their arm and tell a familiar adult it is itchy.

Identify smells (like spices or familiar smells) from smelling jars.

4 years

Smell food being delivered for lunch and say, “That smells like chicken!”
Taste different foods and decide if they like them or not.

Close their eyes and identify different animal noises being played through a
speaker.

5 years

Describe and sort foods based on their senses, such as sorting foods by
color or by texture.

Participate in a group activity to create a book with lists and/or illustrations of
ways they used each of their senses that day.

Allow children to move materials from one learning
area to another.

Provide a variety of materials that encourage
exploration and experimentation.

Clearly and accurately label the materials in the
learning environment.

Provide dolls and other materials that represent
children of different skin colors, cultures, and
abilities.

Ask children about what they see, hear, smell,
taste, and feel, such as comparing the taste of two
fruits.

Play sensory games, such as The Mystery Box
(children can use their senses to make a guess
what’s hidden inside) and | Spy.
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Indicator 1b. Recognize parts of the human body and how their body helps them engage with their environment.

(See also: Creative and Expressive Arts Indicator 2a.)

Examples of Children’s Observable Behaviors Examples of Supportive Strategies
What might this look like? The child may... The early childhood professional can...
m Look closely at their fingers and hands and experiment with moving them. m Provide mirrors for children to look at themselves.
m Explore their feet and toes by bringing them to their mouth as they beginto | m Create spaces where children can safely take
recognize them as part of their own bodies. risks and test their bodies, including walking,
Birth-8 | m Begin to show distress when a familiar adult leaves their vision, as running, jumping, and climbing as their large motor
months they begin to recognize that they are an individual, separate from their development progresses.
caretakers.

m Attempt to crawl by getting up on their hands and knees to rock back and
forth and, with practice, moving backward and/or forward.

m Wave bye-bye when someone is leaving.

m Point to something to demonstrate that they want an object that is out of
reach.

m Understand basic words or signs for their body, such as hands and feet.

m Use objects in the environment to pull themselves up to standing.

m Use their hands and arms to help them balance as they eventually begin to
walk.

6-14
months

m When encouraged to play with a riding toy, push it with their arms or sit on it
12-26 and push with their legs.

months | m With encouragement, point to a doll’s nose or hand.

m Use a pincer grasp or utensils and a cup to feed themselves.

m Attempt to wash their face with a washcloth.
m Begin to dress and undress themselves by pulling up their pants and
removing socks and shoes.

24-36
months
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Examples of Children’s Observable Behaviors Examples of Supportive Strategies

What might this look like? The child may... The early childhood professional can...
m Use their foot to open a garbage can with a foot lever. m Encourage children to use their bodies creatively,
m Use their head and elbows while playing soccer. such as inviting children to fly like airplanes or hop
3years | m Point to the correct body parts when dancing to “Head Shoulders Knees and like frogs.
Toes.” m Use specific terms for parts of children’s bodies,

extending the specificity as children’s vocabulary
grows, such as the identifying the wrist and

m |dentify their pinky finger while givi.ng a “pinky prgmisg.” the palm of the hand, and later also identifying
m Wrap a pipe cleaner around their finger to make it spiral. knuckles or ioints. cuticle of the nail. and the ridges
4 years . - B J ) ) g
m Hold up the correct number of fingers when a familiar adult says, “Show me and whorls that make up fingerprints.
5 fingers!” m Sing and play games like “Head Shoulders Knees
m Use the correct body parts when dancing to “The Hokey Pokey.” and Toes” and “The Hokey Pokey.
e m Demonstrates to a peer how to do the pinch and zoom gestures with their

finger and thumb on an iPad.
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Indicator 1c. Explore and begin to perceive depth, distance, size, and the relationship between their own body
and the space around them.
(See also: Physical Development and Health Indicator 1¢c and Mathematics Indicator 3a.)

Examples of Children’s Observable Behaviors

Examples of Supportive Strategies

What might this look like? The child may...

Birth-8 | m Turn their head from side to side to see a person or something around them.
months | m Roll over and reach for objects nearby.
m Move across the floor to get to a favorite toy.
6-14 | m Turn backward to crawl down a step more easily.
months | m Scoot to sit on the edge of a step.
m Stack blocks or other objects.
m Throw bean bags in a basket.
1226 | ™ Reach for a familiar adult for help when trying to move over or around a
months piece of furniture.
m Push a toy grocery cart or riding toy without running into other objects, most
of the time.
m Fill and dump containers and begin to notice that some containers hold more
or less when engaging in sand and water play.
24-36 : . . .
months | ™ Explore the varying boundaries of personal space when playing with other
children.
m Kick or throw a large ball back and forth with a familiar adult.

The early childhood professional can...

Create spaces where children can safely take
risks and test their bodies, including walking,
running, jumping, and climbing as their large motor
development progresses.

Play with moving objects, such as by rolling a ball
to a child or rolling a toy car back and forth in front
of a child.

Play with placement and distance, such as by
holding out a stuffed animal for a child to reach for,
setting objects at different distances and locations
within a child’s reach, and helping a child stack
blocks.

Provide a sensory table or tray for children to fill,
pour, and dump materials.

Provide climbers and boxes for children to climb in
and out of.
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Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

Notice that they have grown taller than a toy slide they used to play on.

3 years Move through a simple obstacle course without knocking things over.
Use distance vocabulary, such as near and far.
Toss or roll a ball to another child with increasing accuracy.
Stretch out on the floor to compare their height to another child’s height.
e Explore how their bodies fit into different spaces, such as whether a tunnel
is too small for their shoulders to fit through or if their body will fit into a
cardboard box.
Dodge around other children when running, most of the time.
Adjust their speed and strength when throwing a ball at targets that are
closer or farther away.
5 years

Duck their head when walking under the slide.
Move through an obstacle course, most of the time.

Provide a sensory table or tray for children to fill,
pour, and dump materials.

Model the use of standard and non-standard
measurement tools, such as rulers, Unifix cubes,
and “inch worm” toys.

Compare objects by size, length, and height, such
as encouraging children to line up a set of sticks in
order from shortest to longest.

Talk about differences in size, such as noticing that
Helena is taller than D’Andre, or that the photos of
Juan’s dogs show that his golden retriever is bigger
than his corgi.

Play movement games, such as Mother May | and
Simon Says.
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Indicator 1d. Coordinate movements across and on both sides of the body.

(See also: Physical Development and Health Indicator 1¢c and Mathematics Indicator 3a.)

Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

Reach for a toy being extended to them with the hand on the side of their m Support children in using both sides of their body,
Birth-8 body closest to the toy. such as using their legs to roll over or stacking
months Grasp a rattle or other toys with both hands. blocks with both hands.
Swing their leg across their body to help them roll over. m Provide opportunities for children to play with
Reach for their foot with the opposite hand. movement and placement of objects, such as
} } . holding a stuffed animal to the side for a child to roll
6-14 Imitate another person clapping their hands. _ or reach for.
months Turn the pages of a board book as an adult reads with them.
Transfer an object from one hand to the other.
12-26 With reminders and support, pick up toys.
Hold a crayon and make marks on paper while holding the paper down with
months
the other hand.
24-36 Take off their coat and hang it on a hook.
months Push themselves using their feet on a riding toy.
Use both hands to touch their body parts during “Heads Shoulders Knees m Plan activities that encourage children to use the
3 years and Toes.” large muscles across both sides of their bodies,
Reach across their body to pick up a crayon. such as jumping jacks, marching with elbows
. . touching opposite knees, and touching toes with
A’Ftempt ’Fo tie thelr. shoes. opposite hands.
4 years Ride a tricycle during recess. . . m Provide materials that encourage children to use
Begin to show preference for a dominant hand (left/right handedness). the large muscles on both sides of their bodies,
such as tricycles, child-sized rock-climbing walls,
stairs, simple obstacle courses, and jump ropes.
March in place while touching their right elbow to their left knee as it rises, | ® Plan activities that encourage children to explore
5 years and their left elbow to their right knee when it comes up. using the small muscles on both sides of their
Copy dance moves from another person or from a video. bodies, such as drawing with one hand and then
the other, kneading with both hands, and working
with lacing, tying, and buttoning boards.
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Indicator 1e. Explore and stretch the boundaries of their current physical abilities.
(See also: Approaches to Play and Learning Indicator 3c and Social and Emotional Development 1b.)

Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

m Squirm and stretch their body to look at or reach for objects and people. m Provide opportunities to explore new movements
Birth-s | ™ Keep their head raised during tummy time. and ways to use their bodies, such as waving a
months | ™ “Army crawl” or scoot on their belly across the floor. hand to brush the parts of a mobile and make them
m Swing a leg across their body to roll over. move or smacking their hands into a tray of water.
m Hold themselves in a sitting position after being placed there. Create spaces where children can safely take
] ] risks and test their bodies, including walking,
m Situp on their own ar.1d eventually kqeel. . running, jumping, and climbing as their large motor
6-14 | m Use their emerging pincer grasp to pick up small objects. development progresses.
months | m Use a piece of furniture to pull themselves up and shuffle from one end of Provide sturdy, stable furniture for children to pull
the furniture to the other. themselves to standing.
12.26 | ™ See a toy and crawl or walk in that general direction to pick it up.
months | ™ Stack or fill a container with toys.
m Push themselves on simple riding toys.
2436 | ™ Climb stairs or other playground/large motor equipment.
months | ™ Climb on chairs, tables, and other raised furniture.
m Rotate a knob on a toy and/or twist open the lid of a container.
D m Try to walk the length of a balance beam or curb, over and over. Gently encourage children to try new experiences.
m Ride a balance bike or scooter. Plan activities that encourage children to challenge
. . . — themselves, such as playing hopscotch, throwing
= Ride a bike with training wheels. a beanbag into baskets at different distances or
4 years |m Climb tq a higher spot on a climbing wall. heights, and balancing on one foot.
m Try to climb monkey bars independently.
m Ride a bike without training wheels.
m Ask a familiar adult how long it takes to run around the playground and then
5 years try to beat that time.
m Develop their own challenges, such as putting bean bags on a balance
beam and avoiding the bean bags when crossing the balance beam.
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Indicator 1f. Recognize and show respect for the varying physical skills and abilities of themselves and others.
(See also: Social and Emotional Development Indicator 3¢ and Social Studies Indicator 1a)

Examples of Children’s Observable Behaviors Examples of Supportive Strategies
What might this look like? The child may... The early childhood professional can...
Birth-8 m Watch the actions of children and adults around them. - S rgspectfully Eloel childrer:’s EILHES ENile
months accomplishments. For example, “Look, Ramon
6-14 is rocking on his hands and knees! | bet he’'ll be
months | ™ Mimic the actions of others (i.e., bounce, rock, etc.). crawling soon, just like you.”
m Describe their actions as they assist a child, which
1226 | ™ Point or ask simple questions about a new activity. he!ps to confirm thqt they’rei there to suppor"‘( the
months | ™ Call attention to new toys in the learning environment by pointing or asking child and that needing help is normal. E.g., “l can
questions. see/hear that you are uncomfortable. I’'m glad
you’ve shown/told me that. Let’s check your diaper.
| can help you into a dry diaper that will feel much
better.”
2436 | ™ With encouragement, offer another child one of the fruit toys they have m Make themselves available to help children if
months collected from the dramatic play area. needed, and ensure children understand this by
m With support, share a doll with another child who is watching them. sharing verbally, such as saying, “Let’s get our
coats on to go outside. Bring your coat to me if you
need help to put it on.”
S m Help another child find their sleeve when putting on their coat. m Speak respectfully about children’s abilities and
m Work with another child to stack blocks into a tower. accomplishments. For example, “Desmond, |
. _ . _ noticed you made it all the way to the end of the
4years | " Help a friend on the swing by pushing their back. obstacle course this time. It looked like hard work—
m Help a classmate zip their coat. did you have fun?”
m Model asking others for help when needed, which
) reassures children that needing help is normal, and
= Show a classmate how to pedal a bike. point out situations when help might be needed,
Syears | m High-five a classmate after racing them. such as helping someone up after they’ve fallen or
= Ask a friend for help tying their shoes. showing someone else how to do the “coat flip” or
tie their shoes.
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Goal 2 Large Motor: Children explore and begin to develop skill in using their large muscles.

(HS-ELOF: IT-PMP 3; IT-PMP 4; P-PMP 1) (NAEYC-ELPAS: 2.C)

Self-Reflection Questions
What activities will | plan to encourage children’s large motor development? What materials can | provide that allow children to explore using their
large muscles in the indoor and outdoor learning environments?

Indicator 2a. Develop strength and stamina in their large muscles through repeated use.

Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

m Kick at a musical toy that produces noise when struck.
m Hold up their head during tummy time.
Birth-8 | m Attempt to rock from side to side in an effort to roll over.
months | m Begin to roll to their back and later to their belly.
m Begin to hold their body upright when placed in a seated position.
m Push themselves to an “all fours” position to crawl and later kneel.
m Use a piece of furniture to pull themselves up and shuffle from one end of
6-14 the furniture to the other.
months | ™ Hold onto a familiar adult’s hands to pull themselves up and take steps.
m Move through each step of the process from sitting to standing (move to “all
fours” and then from knees to feet, then standing).
12-26 | = Climb up stairs with support, placing one or both feet on each step.
months | m Climb and use age-appropriate playground equipment.
2436 | ™ Participate in simple exercises, such as marching, touching toes, jumping up
months and down.
m Throw or roll and catch a large ball with some accuracy.

m Provide pull-up bars, push and pull toys, riding toys,
climbers, boxes, and other large motor materials
in safe spaces for children to explore with their
bodies.

m Cheer and show excitement when children make
new movements, such as rolling over or pushing up
onto hands and knees.
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Examples of Children’s Observable Behaviors Examples of Supportive Strategies

What might this look like? The child may... The early childhood professional can...
m Run races with friends. m Provide a variety of climbers, balls, balance and
m Climb on large motor equipment faster and with more confidence. pedal bikes, and other large motor materials.
3 years . N
m Pedal a tricycle as fast as they can. m Plan large motor activities, such as obstacle
m Hang from the monkey bars. courses, Red Light Green Light, Follow the Leader,
] . ] soccer, and tag.
m Pedal a bike faster after using it every day during recess.
4 years | m Throw a ball farther than before.
m Begin to move across the monkey bars.
m Measure the distance they jump and try to jump farther.
m Practice to increase the number of times they can dribble a basketball or
5 years
soccer ball.
m Move all the way across a set of monkey bars.
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Examples of Children’s Observable Behaviors

What might this look like? The child may...

Indicator 2b. Explore and develop more precise control over their large muscle movements, including moving
in rhythmic patterns as well as using their muscles to move objects in their environment with increasing
coordination.

(See also: Creative and Expressive Arts Indicator 2a.)

Examples of Supportive Strategies
The early childhood professional can...

Birth-8 Look and reach for objects, such as, a mobile. Provide pull-up bars, push and pull toys, riding toys,
months Lift their head while on their stomach and look side to side. climbers, boxes, and other large motor materials
: } . ) in safe spaces for children to explore with their
6-14 Move around in one of many modes of crawling, going longer distances at bodies.
months quicker paces. ; Play If You’re Happy and You Know It, Tag, and
Balance themselves to take steps and hold toys at the same time. other movement games.
1226 | m Roll or kick a ball back and forth with a familiar adult. P'ath“h largeleotncmaibalisarollinglonplaying
months Start to move and “dance” to music. L
24-36 Play games like Hokey Pokey or If You're Happy and You Know It.
months Move or crawl under a chair to reach for toys.
Practice kicking a ball into a net from varying distances. Model skipping, galloping, basketball and soccer
3 years Shake and turn a parachute to the directions in a song. dribbling, and other more complex movements for
Move through a simple obstacle course. children to try.
] . Encourage children to dance and move to different
Toss a ball to another child with more accuracy. kinds of music. fast and slow.
4 years Follow the directions in a movement song. Plan movemer,]t games like obstacle courses
Tap a pattern with rhythm sticks. throwing a ball at a target from different distances,
Freeze Dance, and Mother May I.
. . ] Model and encourage children to clap, stomp,
T Drllbble. a soccer bqll with their feet: drum, or tap along to the beat of a song.
Skip with coordination and alternating foot and arm movements. Play music and invite children to take turns leading
the others in dance moves.
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Indicator 2c. Use their large muscles for stationary and traveling movements, such as sitting upright, walking,
climbing, rolling a wheelchair or walker, etc.

Examples of Children’s Observable Behaviors Examples of Supportive Strategies
What might this look like? The child may... The early childhood professional can...
Birth-8 | m Sit up with support. m Provide pull-up bars, push and pull toys, riding toys,
months | m Roll over and start to crawl. climbers, boxes, and other large motor materials
in safe spaces for children to explore with their
m?):tl:'ns m Use furniture and other objects to stand and walk. bodies. .
m Create spaces where children can safely take
12-26 |m Shake, wiggle, and turn around. risks and test their bodies, including walking,
months | m Begin to climb stairs with support. running, jumping, and climbing as their large motor
development progresses.
24.36 | ™ Climb on outdoor/large motor equipment. m Cheer and show excitement when children make
m Begin to run. new movements, such as rolling over or pushing up
months . .
m Move in, out, and under objects. onto hands and knees
m Roll themselves up a ramp in their wheelchair. m Model skipping, galloping, basketball and soccer
3years | m Practice dribbling a basketball. dribbling, and other more complex movements for
m Climb on a short rock wall. children to try.
. ] m Provide a variety of climbers, balls, scooters,
e | R EETESS (S IRVl GTinei e balance and pedal bikes, and other large motor
m Balance while sitting on a yoga ball. materials.
m Play with physical challenges, such as hopping on
one foot, balancing while walking on a tape line,
5years | U EIEEES € 02U EIED SERIT picking up or stepping over beanbags as they walk
= Balance on one foot. along a balance beam, playing hopscotch, and
hopping over a line with both feet.
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Goal 3 Fine Motor: Children explore and begin to develop skill in using their small muscles.
(HS-ELOF: IT-PMP 6; IT-PMP 7; IT-PMP 8; P-PMP 3) (NAEYC-ELPAS: 2.C)

Self-Reflection Questions

How will | ensure that children have ample opportunities to explore using their small muscles, including their tongues and facial muscles? What
activities can | intentionally introduce into my interactions with children that will support their facial and other fine motor development? What
materials will | provide to encourage children to use their small muscles?

Indicator 3a. Explore and develop more precise control over the movements of their tongue and facial muscles.
(See also: Communication, Language, and Early Literacy Development Indicator 2a and Creative and Expressive Arts Indicator 2a.)

Examples of Children’s Observable Behaviors Examples of Supportive Strategies
What might this look like? The child may... The early childhood professional can...
m Start or stop sucking while drinking a bottle. m Model exaggerated facial expressions, such as
Birth-8 | m Move from coo to babbling and making sounds that begin with p, b, and m. wide eyes and mouth formed in a big ‘O’ shape to
months | m Begin to smile and frown. show surprise when something exciting happens.
m Push food out of their mouth with their tongue. m Provide mirrors for children to look at themselves
and see their own facial expressions.
m Gag less frequently. _ _ m Engage children in turn-taking and mimicry games.
m Chew softer lumps and keep most of the food in their mouth. For example, mimicking children’s noises back to
614 | ™ Try new foods with different textures. them, or saying, “When | get to the part of the story
months | ™ Eat harder foods once their teeth have erypted. o with the clock, I'll say, ‘tick tock’, and then you say,
m Begin to babble more and eventually begin to speak their first words. ‘tick tock’l”
m Begin to use a closed cup (sippy cup) for drinking. = When developmentally appropriate, provide
= Imitate the facial expressions of familiar adults. children with a variety of textures in their food.
12-26 | m Use many different consonant sounds.
months | m Begin to drink from an open cup.
m Usek, g, f, t, d and n sounds.
24-36 | m Speak in a way that is understood by family members and friends.
months | m Cope with most textures and foods that are offered, though their chewing
skills are still maturing.
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Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

m Use a straw to blow a feather across the table.
m Use a straw to drink.
3years | m Make happy, sad, angry, and surprised faces while looking at themselves in
a mirror.
m “Blow” their nose when a familiar adult holds a tissue (both nostrils at once).
m Attempt to wink.
m Try to roll their tongue after seeing someone else do it.
m Make different faces when a familiar adult asks them “What does mad/sad/
4 years . "
happy/etc. look like?
m Say most sounds correctly. (/, s, r, v, z, ch, sh, and th may still be
challenging.)
m Say more complex sounds (e.g., alveolar sounds — ¢, d, n).
5years | m Wink, wiggle their ears, and other facial “tricks.”
m “Blow” their nose independently (one nostril at a time).

Provide mirrors for children to look at themselves
and see their own facial expressions.

Plan activities that encourage children to play with
breath control, such as blowing bubbles with small
and large breaths or using a straw to blow cotton
balls across a table.

Teach and support children as they learn self-care
skills such as blowing their nose and using a straw
to drink.

Model, teach, and reteach the mouth, tongue, and
facial movements to voice specific sounds, such as
th, t,and r.
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Indicator 3b. Explore and develop more strength and precise control over their hands and fingers.
(See also: Communication, Language, and Early Literacy Development Indicator 8a and Creative and Expressive Arts Indicator 2a.)

Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

m Grip and squeeze the fingers of other people’s hands. Provide children with opportunities to pick up and
Birth-s | ™ Hold on to objects with their hands. hold things with their hands and fingers during
months | ™ Begin to pick up small items. mealtimes, such as cereal pieces, utensils, bottles,
m Begin to transfer objects from one hand to another and release their grasp and sippy cups.
voluntarily. Provide children with textured manipulatives and
. — - . — . interactive toys with buttons and knobs.
614 | ™ Begin _to plck.|te.ms up by plnchlng them with their mt_jex finger and t_humb. Hold their hand or fingers out for the child to grasp.
months | ™ Coordinate picking up small food items and transferring them to their Provide thick crayons and markers to hold and
mouths. make marks with.
12-26 | = Use jumbo crayons for marking and drawing on paper.
months | m Hold an object in one hand and transfer it to the other hand.
m Begin to make more intentional marks on paper.
24-36 | m Turn knobs and unscrew lids.
months | m Begin to use one hand more predominantly.
m Fasten and unfasten clothes.
m Use scissors to snip paper, and later cut in a line. Provide children with opportunities to use utensils
3years | m Squeeze and roll playdough. to serve themselves and eat, as well as to pour
m Unzip their coat and finish zipping when someone else gets it started. water or milk at mealtimes.
. . . Provide a variety of mark-making and other fine
= Manipulate playdough into d!ﬁgrent shapes. . motor tools, such as chalk, child-safe scissors,
m Squeeze a hole pu.nche.r until it successfully punches a hole in paper. pens, hole punches, masking tape, lacing boards,
4years | " Cut purposefully with scissors. . measuring tape, tweezers, clothespins, and
m Begin to follow a predefined path when cutting. playdough.
= Hold a pencil with full control. Plan activities that encourage children to practice
= Begin to zip their coat independently. fine motor skills, such as using plastic needles
to weave yarn through plastic canvas, using
m Tighten nuts onto bolts with their fingers. beads and string to create necklaces, sculpting
5years | m Stretch small rubber bands around a tongue depressor several times. with playdough or pipe cleaners, playing games
m Stretch rubber bands across a pegboard to make shapes. with dice or spinners, and cutting with child-safe
SCissors.
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Indicator 3c. Develop more precise hand-eye coordination.
(See also: Communication, Language, and Early Literacy Development Indicator 8a and Creative and Expressive Arts Indicator 2a.)

Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

. m Coordinate their head and eyes to move up and down together. Provide children with opportunities to feed
Birth-8 . L .
months | ™ Watch their own hands move. themselves, such as bringing a bottle or sippy cup
m Eventually look at an object, then reach for it. or bottle to their mouth, picking up and putting
] cereal pieces into their mouth, and using child-
6-14 | m Stack blocks or rings. sized utensils.
months | m Use a spoon to feed themselves. Plan activities that encourage children to practice
12-26 | = Roll a ball and begin to catch balls returned to them. hand-eye coordination, Sl_JCh as rolling and catching
months | m With support, turn the pages of a book. balls and beanbags, playm.g W't,h toys thgt have
buttons and knobs, and using simple lacing and
24-36 | m Put together puzzles with large pieces and knobs. button boards.
months | m Turn the pages of a book independently.
m Place small pegs in a pegboard. Provide children with opportunities to use utensils
3vears | ™ Sort small rocks by size. to serve themselves and eat, as well as to pour
Y m Thread a shoelace or thick string through lacing cards. water or milk at mealtimes.
m String big wooden beads onto shoelaces or pipe cleaners. Play throwing and catching games, such as gently
. . tossing a ball or beanbag to a child and taking a
= String smaller beads onto a pipe cleaner. small step back each time the child successfully
m Stacking small cubes in a tower. catches it.
m Use a mouse to control the cursor on a computer screen. Plan activities that encouraae children to practice
4 years ) : ) : ; . g p
[ Contlnge to use lacing cards with thinner string and more complex designs. hand-eye coordination, such as using tweezers to
m Use child-safe tweezers to move pom-poms from one bowl to another. sort manipulatives, using plastic needles to weave
= Follow a magnetic maze with a magnet stick. yarn through plastic canvas, using beads and string
= Catch a ball. to crea_te necklaces, cuttir_lg with child-safe scissqrs,
5 vears | Practice tying their shoes. gr;d l:_smg playdough or pipe cleaners to sculpt with
/ m Hit a ball with a paddle or a bat. intention.
m Colorin a circle they have drawn.
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Goal 4 Personal Care and Hygiene: Children recognize and practice the ways they can support and advocate for

their own needs and the safety of themselves and others.
(HS-ELOF: IT-PMP 9; IT-PMP 10; P-PMP 4; P-PMP 6) (NAEYC-ELPAS: 2.C; 2.K)

Self-Reflection Questions

What questions can | ask to help children make the connection between what they do with their bodies (movement, food, hygiene) and how
they feel physically and emotionally? What routines and processes will | establish to support children’s developing self-care skills? How will |
model healthy attitudes toward movement, nutrition, and hygiene? What routines and procedures will | establish to support children’s developing
understanding of safety and safe boundaries?

Indicator 4a. Begin to understand the connections between physical activity, hygiene, nutrition, emotional
wellness, and physical health.
(See also: Approaches to Play and Learning Indicator 3d, and Social Studies Indicator 1a.)

Examples of Children’s Observable Behaviors Examples of Supportive Strategies
What might this look like? The child may... The early childhood professional can...
Birth-8 | ™ Refuse a bottle while crying because they are tired. m Talk to children during hand washing and toileting
months | ™ Allow a familiar adult to wash their hands before and after eating, after routines about what they’re doing. For example,
outdoor times, and after diaper changes. “Now our hands are wet, so we’ll get some soap
] and scrub, scrub, scrub until our hands are all
614 | ™ Push_ toys away, yell, or cry when they are tlrgd or hungry. clean!”
months | ™ Coptmue to allow a fa.mlllar adult to wgsh their hands before and after = Maintain regular mealtime schedules and hand
eating, after outdoor times, and after diaper changes. washing routines before and after meals, after
= Communicate basic needs and wants with signs or words in their home toileting, and after outside time. ,
language, such as, “Sleepy.” m Model, teach, and support children in learning how
n:fnf:s m Begin to participate, with support such as hand-over-hand guidance, in to'wa?h LElesp el Cls TR hOIC:C and
handwashing routines before and after meals, after outdoor times, as well as d:_';:k rom a sippy cup, and other early self care
after diaper changes. SKIIS.
2436 | ™ Communicate to a familiar adult when they do not feel well.
months | ™ Participate in handwashing routines with support, including before and after
meals, after toileting, and after outdoor times.
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Examples of Children’s Observable Behaviors

What might this look like? The child may...

Examples of Supportive Strategies
The early childhood professional can...

3 years

Pick up a box and announce, “I’'m so strong!”

Run around the playground after having a disagreement with another child.
With prompting, wash their hands independently, before and after meals,
after toileting, and after outdoor times.

4 years

Ask a familiar adult, “Is this healthy for me?”

Say, “I'm going to be tired!” after running around at recess.

Follow handwashing routines independently and without prompting,
sometimes.

5 years

Eat the healthy part of lunch first and save dessert for last.

Communicate why they are upset and brainstorm solutions with a familiar
adult.

Follow handwashing routines independently and without prompting, most of
the time.

Model, teach, and reteach how to wash hands,

use utensils, hold and drink from an open cup, and
other self care skills.

Maintain regular mealtime schedules and hand
washing routines before and after meals, after
toileting, and after outside time.

Talk about what hunger, thirst, and tiredness tell

us about what our bodies need, and how being
hungry or thirsty can make us feel tired, and that
being hungry or tired can make us feel sad or easily
frustrated.

Model, plan, and provide materials for active large
motor play.

Model and encoura